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Okaloosa County School District

Vision Statement:
We inspire a lifelong passion folearning.

Mission Statement:

We prepare all students to achieve excellence by providing the highest quality education while empowering each individuaptusitively
impact their families, communities, and the world.

Core Values:

Accountability: 7Ah x1T OEET ¢ ET AT 1 EOT AGEI 1T xEOE OOOAAI
and to hold high standards for all.

006 ZAI EI EAOh AAAA
Citizenship: We prepare all students to exercise the duties, rights, and privileges of beingitizen in a local community and global society.

Excellence:We pursue the highest academic, extracurricular, and personal/professional standards through continuous reflection and
improvement.

Integrity: We embrace a culture in which individuals adhered exemplary standards and act honorably.

Personal Growth: We promote the acquisition of knowledge, skills, and experience to develop individuals with the aspiration, perseverance,
and resilience to be lifelong learners.

Respect:We show regard and considration for all through a culture of dignity, diversity, and empathy.

Leadership: We provide guidance and direction to accomplish tasks while being a moral compass to others.



Sdool Performance Team

Identify the names and titles of the School Performance Plan developers .

Name Title
Kelli Sanders Principal
Kelli Howard Assistant Principal
Allyson LaVictoire Instructional Coach Reading
Paige Parker Instructional Coach Math
Meg Dorsey, Claire Walker Teacher Kindergarten
Michelle Adams, Mandy Bultler, Lilah Cisneros Teacher 1st Grade
Haiden Dauphin, Stacy Callahdrmgura Pink, Amanda Poulsen Teacher 2nd Grade
Mike Creel, Rebecca Edwards, Cindy Esmonde, Holly Eubanks Teacher 3rd Grade
Kaite Towe Teacher 3rd Grade
Arianna Barnes, Vashti Blumer, Heather Hendrix, Brenda Jones Teacher 4th Grade
Christine Calvin, Wendy Carpenter, Heather Costa, Rebekah Marre| Teacher 5th Grade
Michele Tiller Teacher ESE

Stakeholder Involvement: Describe the process taken to create the School Performance Plan.

At the beginning of May, administration invited teachers from all grade levels to participate in drafting the School PerformarnGeaB&level
representatives met for the ELA, Writing, Math and Science focus areas of the SPP.

In mid-May, teacherainddistrict coaches gathered according to focus areas and began planning and executing administrative action steps
SPP focus. Administration secured substitutes for a full day for teachers in eackEbfAthad Mathfocus areaand 1/2 day for the Scienfecus
areain order to assure time for-ohepth collegial conversations, data analysis, and goal setting.

Antioch's Academic Writing Plan was revised based on the needs of our students and teachers to drive our work. Résutty é@meeting day
were compiled to provide a foundation for the School Performance Plan ensuring that the teachers remain the initidthetblars ®rafts of the
SPP were shared with Grade Level Chairs. Notes, suggestions for change and questions were addnessestrétjoadand final adjustments wel
made in September.




School Profile

Antioch Elementary School is a public school with approximately 950 students enrolled inkratkrgarten through Five. As the only
elementary school in Crestview that is not Title 1 eligible, funding remains a challenging priority at Antioch. Undendiretteadership, the
faculty and community stakeholders at Antioch set high academidastis and are committed to providing a safe, inviting, and challenging
environment for all students.

As we continue to implement the Florida Standards we expect to make academic growth and achieve significantly abovelDifferemtmated
stations ad studerdto-student interactions are used to increase the level of collaboration in classrooms. Accelerated Reading, Accelerat]
MobyMax, Study Island-Ready and MAX Scholar programs are used to supplement instruction.

Exceptional Student Edugan (ESE) programs include Specific Learning Disabilities (SLD), the Communication, Behavior and Socializati
Units (CBS) for students grasl8-5, Speech and Language and Gifted Education. Students also attend Physical Education classes 40 m
daily, and Music once a week for 30 minutes. There is also a 20 minute recess period to provide for needed brain breake@sagstas
socialization.

Additionally, a teamonth School Counselor, 2 Military & Family Life Counselors (MFLC) and a MentdtiH€aunsleor provide individual an
small group counseling fatudents. Guidance services may also include parent conferences related to student concerns, screenings, ar
to outside resources.

Our Media Center is the hub of our school and/jples an outstanding quantity of reading materials on various levels and subjects. Additig
our book room offers a vast array of leveled books to assist teachers in implementing best practices and scientificadigingsadtruction.
Our PTO ad SAC Committee remains involved in stakeholder operasanh as the development of the School Performance Plan (SPP) ag
as supporting the Community Business Partner Program which serves to enrich curriculum by providing additional furassgdon cl
materials.

Antioch has maintained an A+ rating from the State of Florida for the past seventeen years. We are committed to ngwighmgy therizons.




Community and Parent Awareness

Antioch Elementary

10.

11.

12.

13.

14.

15.

16.
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. My child's school emphasizes academic performance as the number one priority.

. Our principal is an effective leader who meets the needs of our students.

. As a parent, | am made aware of the curriculum program for my child's grade level or

course.

. The school uses a variety of methods for parent communication.

. Parent input is valued at my child's school.

. Clear expectations of conduct and behavior are communicated to my child.

. My child's school maintains a safe environment.

. Homework is used to reinforce what is taught in the classroom.

. My child's school treats everyone fairly, regardless of race, economic status, or other

relationships.
School funds are used to support the school in a financially responsible manner.

As a parent, | feel welcome at my child's school.

The guidance department at my child's school provides for the educational success of
my student.

I am satisfied that my child's teachers do a good job educating my child.
My child's school is well maintained.
The amount of time required for my child's homework assignments is appropriate.

The health services provided at my child's school support his/her wellness.

Total Survey Results

Strongly

Agree

2019 2018

45% 55%

55% 73%

45% 18%

64% 73%

36% 45%

55% 82%

80% 82%

55% 55%

45% 73%

36% 64%

82% 73%

36% 55%

55% 64%

73% 82%

55% 64%

55% 73%

54% 64%

Slightly
Agree
2019 2018
55% 36%

9% 18%
18% 45%
18% 18%
55% 27%
27% 18%
20% 9%
27% 18%
27% 18%
45% 18%

0% 27%

0% 9%

18% 18%

9% 9%
27% 0%
0% 9%
22% 19%

Slightly
Disagree
2019 2018
0% 0%

36% 9%

27% 27%

18% 0%
0% 18%
18% 0%
0% 9%
9% 9%
18% 0%
0% 9%
18% 0%
18% 0%
18% 9%
18% 9%
0% 9%
36% 9%
15% 7%

Strongly
Disagree
2019 2018
0% 9%
0% 0%
9% 9%
0% 9%
9% 9%
0% 0%
0% 0%
9% 18%
0% 9%
9% 0%
0% 0%
9% 18%
9% 9%
0% 0%
9% 9%
0% 9%
4% 7%

No
Opinion
2019 2018
0% 0%
0% 0%
0% 0%
0% 0%
0% 0%
0% 0%
0% 0%
0% 0%
9% 0%
9% 9%
0% 0%

36% 18%

0% 0%
0% 0%
9% 18%
9% 0%
5% 3%

Total
Responses
2019 2018
11 11
11 11
11 11
11 11
11 11
11 11
10 11
11 11
11 11
11 11
11 11
11 11
11 11
11 11
11 11
11 11




Community and Parent Awareness

What does the data tell you regarding the positive aspects of your school?

. 100% of aur parents agree that our school emphasizes academic performance as the number ane priority

. 100% of our parents agree that their child's school maintains a safe environment.

.91% of our parents agree that parent input is valued at thealtscéihool.

. 82% of our parents agree that the school uses a variety of methods for parent communication.

. 82% of our parents agree that clear expectations of conduct and behavior are communicated to their child.
. 82% of our parents agree that hework is used to reinforce what is taught in the classroom.

. 82% of our parents agree that they are welcome at our school.

. 82% of our parents agree that our school is well maintained.

. 82% of our parents agree that the amount of time required ieevinork assigned is appropriate.

O©CO~NOOUILDE,WNE

What does the data tell you regarding the opportunities for improvement in your school?

36% of our parents disagree that they are made aware of the curriculum progranciaiddisegrade level or course.

36% of our parents disagree that the health services provided at their child's school support his/her wellness.

36% of our parents disagree that our principal is an effective leader who meets the needs of our students

36% of our parents disagree that the guidance department at their child's school provides for the educationatiseic stsderit.

27% of our parents disagree that their child's teachers do a good job educating their child.

18% of our paents disagree that their child's school treats everyone fairly, regardless of race, economic status, or other relationships.

ok wNE

Provide a description of the various forms of communication to your =~ community and parents .

* Antioch Website *Phone Calls

* Antioch Facebook Page *Face to Face Conferences
* Blackboard Connect &l Out System

* Parent Portal Grades O+Line

* Newsletters- Monthly for Principal

*Newsletters Weekly for Teachers

* Okaloosa Schools App

* E-Mails




Historical School Grade Data
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School Action Plan
ESSA Subgroup: Strategies & Programs to Support the Objectives

ESSA Subgroup Focus

Subgroup: Students with Disabilities




School Focus

What is the cause(s) for this subgroup being an area of focus?

Students with disabilities at Antioch, as identfied by the Florida Department of Education, have a FederabPrReoweats Index of 47%. This
subgroup of students have significant derficits in their foundational skills for reading. This means that decodingdkitisfluency, and readin
stamina are lacking. They are required to read, comprehend, analyzgitesize large quantities of complex texts on FSA and throughout ¢
classroom instruction. Without remediation and considerable additions to the instruction of these students, we willaceagrihes subgroup
have a low Federal Percent of Poilmidex

What are we doing to target this subgroup?

This subgroup will be targeted through an intentional block of time called SOAR (Students On Academic Rise) in whichhESEatehc
paraprofessionals will push in and/or pull out students with disabilities to remediate specific foundational skélsdardssthat are in need. ES
teachers will utilize the UFLI (University of Florida Literacy Institute) small group lesson framework for incorporatirgenadty instructional
strategies to develop foundation skills for reading (decoding, syllabicéitiency, phonics).

Targeted School-based Professional Development:
1. August ESE Teachers and Instructional Coach will attend the UFLI (University of Florida Literacy Institutsemsory small group training

2. September, October, DecmebeSE teachers will voluntarily attend distict message PD for 3rd arbtHtirades

3. As needed coaching sessions with UFLI small group instructional framework and/or district message PIDAfInstructional coach with the
ESE teachers

4. September, October, Decemel€s3 classroom teachers will be trained in Orton Gillingham multisensory strategies for remediating
foundational skills for reading.

5. September4-5 grade classroom teackewill attend a syllabication and morphology Tuesday Tidbit training (with coaching sessions to fg
as needed)




Action Steps for Implementation:

Classroom Implementation Action Steps (Teachers and Students):
K-3 Classroom teachers will utilize Orton Gillingham multisensory strategies for teaching foundational skills with all ES& ékax Scholar
for level 1 ESE students)

3-5 Classroom teachers will utilize syllabicatimstruction and morphology instruction to increase awareness of words, word parts, and to
strengthen decoding skills

ESE teachers will utilize the UFLI framework for small group instruction to remediate Students with Disabilities regarduhafifonal skis.

School Implementation Action Steps (Administration, Teachers, and Students):
Teachers will meet after each MAP administration (data chat) during PLC times to discuss phagitésd students with disabilaites are maki
regarding foundational standards.

Adminstration will revies formative assessment data to determine the progress and effectiveness that multisensonairstnatetyes is having
upon ESE students.

Stucents will regulary participate in small group and individualized instruction to remediate foundational skills and standeadsf.

Progress Monitoring:

Initiative How Will It B e Monitored Frequency of Official Monitoring Who Is Responsible To Monitor
UFLI Small Group Framework PLCs,DataChats,Walkthroughs | Monthly Teachers and Adminstration
Max Scholar Implementation PLCs,DataChats,Walkthroughs | Monthly Teachers and Adminstration
(Level 1s)
Syllabication and Morphology PLCs,DataChats,Walkthroughs | Monthly Teachers and Adminstration
Instruction

Evaluation Following Mid -Year Data:

Evaluation of Targeted School -based Focus & Implementation:

Refinement of Targeted School-based Focus:




School Action Plan
ELA Reading & Writing

District Goal:

Students shall demonstrate reading proficiency at or above

the expected grade level.

Objectives:

The percentage of all curriculum students who will make learning gains in reading as defined by the Stafd-lorida on
the Florida StandardsAssessment Teswill be at least75%.

The percentage of students in the lowest 25% who will make learning gains in reading as defined by the State of
Florida on theFlorida StandardsAssessment Teswill be at least60%.

The percentage of Level 4 and 5 students who withake learning gains in readingon the Florida Standards
Assessment Test will be at leasiz%
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MAP Reading Proficiency (By Grade)
ELA (Reading): Data

2019 MAP Test A-C g | Learning Gains | Achievement Levels (% Achievement Levels (4 |
ELA COHORT g Percentage TestA TestC <

I3 . 1 B

HE 5 5| &

) — o — c

% % g x 2}) (@) qg qL=> 'g

s |3|®|O0 O = 1 %6

School 6-la|lolz 2 £ 5|1 2|3 4 5 &1 2|3 4 5 &| &
Antioch K [12962| 26 12 12 50|10 43|34 10 2 47|21 19|28 12 21 60 | +14
District K |2114160] 25 15 20 40| 8 43|34 12 4 49|17 25|29 15 15 59| +9
Antioch 1 (153 49|29 22 25 24| 6 20|41 20 14 74|12 24|29 25 10 65| -9
District 1 |204]46]134 20 22 23|11 24|31 20 13 64|16 26|26 18 13 57| -7
Antioch 2 (14447131 22 23 24|13 19|21 26 21 68|13 20|21 35 12 67| -1
District 2 |214155127 19 24 31|19 25(24 18 14 56|18 20|27 23 13 62| +6
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FSAReading Proficiency (By Grade)

ELA (Reading): Data

FSA ELAby Percent Proficient
School Grade| FSA FSA FSE FSA FSAcaniLos:
ol ~| 2015 2016 2017 2018 2019 1819
Antioch 3 63 69 67 75 78 +3
District 3 61 66 66 66 66 O
Antioch 4 76 61 63 71 65 -6
District 4 64 61 66 62 67 +5
Antioch 5 67 72 61 71 75 +4
District 5 63 62 62 64 67 +3
% Correct / Increase(+), Decrease(-) from Last
School |x¥  Grade ~ (2018)
Key Craft & Intgr of Lang
Ideas Struct Knwil
Antioch 3 61 2 70 <l 58 +41| 88 | +66
District 3 56 2 66 {+03| 51 +13| 84 97
Key Craft & Intgr of Lang Write Write erte Write
Ideas Struct Knwil Purp/Org | Evidence | Convent.
Antioch 4 53 -4 59 -6 52 i+7| 83 [+11| 55 -l 50 -l 47 -4 79 | +5
District 4 54 0 61 -2 52 +1| 83 3| 55 | +0 50 0 50 -l 75 +26
Key Craft & Intgr of Lang Write Write erte Write
Ideas Struct Knwil Purp/Org | Evidence | Convent.
Antioch 5 59 -3 75 i+06| 63 0 87 |+76] 66 |[+2| 60 | +3 58 (+32| 90 +87
District 5 53 7 72 +07| 58 -3 83 +45 63 +53| 59 i+6| 56 i+48| 84 478
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FSAELAData (By Grade)
ELA: Data

FSA ELA Overall Gains Low 25% Gains

3

©

O
_ s
(@) —
2 <
@ x P (-] 2016 2017 2018 2019 | 2016 2017 2018 2019
Antioch 4 54%: 54% *0 48% 6| 47% 1| 26% 39% *13 34% > 34% *0
District 4 57% 58% *2 . 52% ©  60% *8| 44% 48% ** 42% ° 50% *8
Antioch 5 70%: 64% ©  73% ‘8 74% *1| 48% 49% *° 39% 10 54094 *16
District 5 59% 62% ** 61% 1 68% *7| 45% 47% *2 49% *2 550p *°
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School Action Plan
ELA: Strategies & Programs to Support the Objectives

Central Focus: ELA Focus Kindergarten z Grade 2

Keeping the Balanced Literacy Model in mind, use the ELA Foundation Standards and data (e.g., MAP, Max Scholar, iReady,
formative) to create lessons

1 Collaboratively developtargeted, engaging multisensory phonemic awareness and phonics lessofsr use within the Balanced
Literacy Model

1 How to use Max Scholar in a blended learning environment for identified students

1 Using data (e.g., MAP, iReady, Mach8lar, and formative assessments) to collaboratively plan whole group muiessons, small
group instruction, and stations

14




School Focus

Targeted School-based Focus:
Teachers will use the Foundation Standards for ELA to develop phonemic awareness and phonics lessons and activitie sht@rBatgmoed
Literacy Model.

Targeted School-based Professional Development:

. Summer InstituteAugust 1st:A Fresh Look at Phonics", "Kindergarten Writing", "Learning Progressions for Station Differentiation
. K and 1st grade vertical planning for foundational skills sequetmak quarter

. 1st and 2ndjrade vertical planning Journeys and FSA item type aligrin2ewlt quarter

. 2nd and 3rd grade vertical planning for Journeys and FSA item type aligrduemtner/ 1st quarter

. Voluntary “Developing Assessment Cdpable Visual Learners”
. Cooperative Learning Group Instructional Rounds

. Tuesday TidbitsAugust Unpacking an Opinion Prompt by Barnesy¢ Max Scholar by LaVictorie (3); SeptemberPhonics Routine
by Butler (K-2), Reading WarrUps by Edwards (5), October: Vetical Alignment for Writingby Thomag3-5), Fishbowl by Copeland (1),
Text Marking/Annotation by Cisneros {K) & LaVictoire (35); January: Mentor Sentence by Dorsey (K), Mentor Sentence by PoulBgn (1
Ranking Relevant Evidence by LaVictorie 33 FebruaryKindergarten Writing by Percival, SkiBased Small Group Instruction vs. Guided
Reading by LaVictorie (R), Journeys as a Resource by Credéd)3

SOAR Block Training

. Teachers will meet biweekly in PLCs to collaboratively develop and eeaduaall group instruction, station activities, and formative
assessments based on foundational standards for ELA.

* District PD Days SeptemberMax Scholar Training and common planning/implmentation time; Octdbax Cholar Training, common
planring/implementation time, and instructional round to see primary teacher implement a Max Scholar small group; Dilzengurolar
Training, common planning/implmentation time, and instructional round to see another Max Scholar small group lessonf¢difféacional
placement.)

15




Action Steps for Implementation:

Classroom Implementation Action Steps (Teachers and Students):

Teachers will use the Foundation Standards for ELA (Print Concepts, Phonological Awareness, Phonics and Word Recogihitgntyarachd
data (MAP, Max Scholar, Flickers, iReady, etc.) to develop phonemic awareness and phonics lessons and aaiyfies theoBalanced
Literacy Model.

Instruction will include:
A- Various Modes of Instructional Delivery (Balanced Literacy Model)

1. Whole group instruction that includes explicit teaching, teacher modeling, student talk strategies, cooperativgrmapajrgyidencetiased
responses (verbal response with gradual release toward written in 1st and 2nd grade).

* Teachers will provide evidendeased response stems (Text Talker Anchor Chart) posted in the classfpm (1
* Kindergarten teachers will nael and teach the restating of the question for evidbased verbal responses.

* Teachers will utilize purposeful read/alouds and shared reading lessons that incorporate preplanned TDQs at varyieds[20K Rhases
with an emphasis on Key Ideas dbétails and Foundation Standards and skills differentiated by need.

2. Differentiated Instruction that includes cooperative learning groups, stations, and teacher led small group insliziccassessment data
(DRA, iReady, Max Scholar, MAP, clasgrm assessments) to plan for differentiated groupings and activities.

* Teachers will give a Phonemic Awareness/Phonics inventory within the first month of school to determine small groapsran(iReady,
PAST, Tyner, etc.)

* Teachers will use inventy data to group students for the Differentiation Block

* Teachers will use various resources to differentiate phonemic awareness and phonics instruction such as: iReady, RCE&h&tiude
Activities, Tyner, Phonics Dance, Words Their Way, decodablfersalmagine Learning, Max Scholar

* Level 1s and 2s will meet in a small group daily; Level 3s will meet with the teacher a minimum of three times peevedels and 5s will
meet with the teacher a minimum of 2 times a week.
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B- Include Complex Tex

1. Various sources will be utilized to ensure appropriate text complexity when choosing sources (Journeys, Newsela0@@hikead\Works,
Studies Weekly, trade books/read alouds).

2. Students will be explicitly taught how to critically analyze soerce for Key Ideas and Details using pictures and photographs with
scaffolding toward a picture and a text.

C. Text Dependent Questions (TDQs)

1. Teachers will write or edit standatligsed, rigorous TDQs to drive multiple components of the Balantexaty Block.
2. Teachers will use carefully crafted TDQs to lead and scaffold students (breadcrumbs) to a culminating task.

3. TDQs will drive purposeful student talk to engage students with the text.

4. Beginning in January: TeachersZylwill explicitly model (through a thinlaloud format) how to think through and answer rigorous TDQs
varying Phases, DOKs and item types with a gradual release toward student independence. This will be through a DaWaReddmbased
on Phase 1 (RL and RI 1.1.2, and 1.3)

D. Text Marking & Annotation
1. Teachers will model and scaffold purposeful text marking and annotations with respect to a TDQ, culminating tasks@kphon

2. After explicit teacher modeling and scaffolding, students will begpurposefully and customarily text mark & annotate based on a TDQ
culminating task, and/or phonics skill.

E. Purposeful Student Talk

1. Students will engage with texts and their associated TDQs through common student talk strategies and protxcbisisoaw!, ThinkPair
Share, GeGo-Mo, Turn and Talk, Pinwheel Discussions, etc.

2. Teachers will plan for purposeful engagement by including student talk protocols into daily whole group and smelsposip |

3. Teacher will model and incorporatitation, supportive, and elaboration phrases into 1st and 2nd grade discussions and eventually writi
will be provided for posting).

17



F. Multi-Sensory Instructional Strategies

1. Teachers will routinely plan for the addition of multisensory agwisuch as air writing, texture writing, ReadNtake It Write It,
Movements, songs, etc. to support foundation skill instruction for all components of the Balanced Literacy Block.

* Teachers will use the Multisensory Strategies Resource when plaoniaggagement.

Progress Monitoring:

Initiative

How Will It Be Monitored

Frequency of Official Monitoring

Who Is Responsible To Monitor

Balanced Literacy Mdel- Whole
Group MiniLessons,
Stations/Cooperative Learning
Groups, Small Groups

Walkthrougs, PLCs, Formal
Observations

Bi-Weekly

Administration and Classroom
Teachers

Use of Complex Texts Walkthroughs, PLCs, Formal Bi-Weekly Administration and Classroom
Observations Teachers

Text Dependent Questions to Walkthroughs, PLCs, Formal Bi-Weekly Administration and Classroom

Drove all Components of the Observations Teachers

Balanced Literacy Bck

Purposeful Student Talk Walkthroughs, PLCs, Formal Bi-Weekly Administration and Classroom
Observations Teachers

Multisensory Strategies utilized | Walkthroughs, PLCs, Formal Bi-Weekly Administration and Classroom

duringinstruction of foundational
standards

Observations

Teachers

Evaluation Following Mid -Year Data:

Evaluation of Targeted School -based Focus & Implementation:

Refinement of Targeted School -based Focus:

18




School Action Plan
ELA: Strategies & Programs to Support the Objectives

Central Focus: ELA FocusGrades 3-5

Keeping the end in mind, use the ELA Standards, Item Specifications, Achievement Level Descriptors (ALDs), and data (e.g., MAP,
FSA, formative) to create lessons

1 Collaboratively develop a culminating task (e.g., test, writing task, etc.) that reflects the standard(s) of focus
1 Use Item Specifications to create quality questions based time standards and ALDs which prepare students for the developed
culminating task

1 Investigate how to use graddevel texts from Journeysand supplemental materials as aesource to plan lessons which prepare
students for the developed culminating task

19




School Focus

Targeted School-based Focus:
Use ALDs, FSA and/or MAP data (RIT ranges and percentile rankings) to drive targeted small group instruction; diffexecoateable
stations and/or cooperative learning groups; and scaffolded whmle instruction based on standard(s) of focus

Targeted School-based Professional Development:
. Summer InstituteAugust 1st "Mechanically Inclinet "eBooks to Increase Engagement and-Selected Reading", "Integration of

Science ath Social Studies Standards in the ELA Block", "ALDs for Station Differentation”

. 2nd and 3rd grade vertical planning for Journeys and FSA item type aligrBuemtner

. 3rd and 4th grade vertical planning for FSA writing instructidn2 day during Quartel)

. Voluntary “Developing Assessment Capable Visual Learners”
. Cooperative Learning Group Instructional Rounds

. Tuesday TidbitsAugust: Unpacking an Opinion Prompt by Barne$)4Max Scholar by LaVictorie (K3); Septenber: Phonics Routing
by Butler (K-2), Reading WarrUps by Edwards (%), October: Vertical Alignment for Writing by Thomas%3 Fishbowl! by Copeland ),
Text Marking/Annotation by Cisneros {K) & LaVictoire (35); January: Mentor Sentence by Dey¢K), Mentor Sentence by Poulserq)l,
Ranking Relevant Evidence by LaVictorie33 February: Kindergarten Writing by Percival, SiBlhsed Small Group Instruction vs. Guided
Reading by LaVictorie (R), Journeys as a Resource by Credéd)3

* Mock Range Finders Simulatiordth and 5th grade teachers (full day) January

* District PD Days 3rd grade will receive the same PDs a8 Kegarding Max Scholar and the planning/instructional rounds that coorespon
and 5th grade will spend the second b&lPD 1 calibrating to the FSA rubric in realtion to opinon writing, PD 2 second half will be planning
seeing an instructional round of PD 1's lesson(s); and PD 3 will be planning and seeing an instructional round of ®2's less

20



Action Steps for Implementation:

Classroom Implementation Action Steps (Teachers and Students):

Teachers will use ALDs, FSA and/or MAP data (RIT ranges and percentile rankings) to drive targeted small group instfectiotated
accountable stations and/or cooperative learning groups; and scaffolded whole group instruction based on stbfodais(s)

The instruction will include:
A. Various Modes of Instructional Delivery (Balanced Literacy)

1. Whole group instruction that includes explicit teaching, teacher modeling, student talk strategies, cooperativgrmapejrgyidencetiased
responses, etc.

* Teachers will utilize purposeful read/alouds and shared reading lessons that incorporate preplanned TDQs at varyieds[20K Rhases
with an emphasis on Key ldeas and Details.

2. Differentiated Instruction that includes cooperal@agning groups, stations, and teacher led small group instruction utilizing assessmen
(FSA, MAP, classroom assessments) to plan for differentiated groupings and activities.

* Level 1s and 2s will meet in a small group daily; Level 3s will meet thithteacher a minimum of three times per week; Level 4s and 5s V
meet with the teacher a minimum of 2 times a week.

* When planning for stations and/or Cooperative Learning Groups: Teacher will plan and implement 4 to 5 purposefulatitiesgions
and/or CLGs with accountability based on student data by the 5th week of school; which will-6dimed a week.

3. Everyday Instructional Reading or lessons including the following components: multiple sources, text dependent(dD&3sin tesxt
marking & annotation, purposeful student talk, writing through reading, focused culminating task.

B. Multiple Sources/ Complex Text(s)

1. Various sources will be utilized to ensure appropriate text complexity when choosing sources (Journeys, fadewsela, Achieve 3000,
ReadWorks, Story Works, Studies Weekly).

2. Students will be explicitly taught how to critically analyze one source for Key Ideas and Details before synthegipiegsowrces.

* Teachers will begin critical analysis of oneusce for Key ldeas and Details using a picture or photograph.
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3. Instruction will focus on students making connections and synthesizing multiple sources and evaluating the relatansbgxtaselections
*3rd grade students will independently analy&e or more sources (16000 words) by mieNovember

*4th grade students will independently analyze two or more sourceDQD@ords) by the end of the first quarter.

*5th grade students will independently analyze two or more sourcesl@words) byhe end of the first quarter.

C. Text Dependent Questions (TDQs)

1. Teachers will write or edit standatligsed, rigorous TDQs to drive multiple components of the Balanced Literacy Block.

2. Teachers will use carefully crafted TDQs to lead and scadtalients (breadcrumbs) to a culminating task.

3. TDQs will drive purposeful student talk to engage students with the text.

4. Teachers €5) will explicitly model (through a thinkaloud format) how to think through and answer rigorous TDQs at vaPhages, DOKs
and item types with a gradual release toward student independence. This will be through a Daily Reading Warm Up: @uUazetPhase 1
(Key Ideas and Details), Quarter 2 will layer in Phase 2 (Craft and Structure), and Quarter 3 miil Rhese 3 (Integration of Knowledge and
Ideas)

D. Text Marking & Annotation
1. Teachers will model and scaffold purposeful text marking and annotations with respect to a TDQ or culminating task.

2. After explicit teacher modeling and scaffoldingdstiots will begin to purposefully and customarily text mark & annotate based on a TD(
culminating task.

E. Purposeful Student Talk

1. Students will engage with texts and their associated TDQs through common student talk strategies and protocatcgatah Sesminar,
Fishbowl, ThinkPairShare, GeGo-Mo, Philosophical Chairs, Turn and Talk, Pinwheel Discussions

2. Teachers will plan for purposeful engagement by including student talk protocols into daily whole group and smelsposip |
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F. Writing through Reading

1. Teachers will plan for purposeful engagement with texts through Writing through Reading activities such as: ExiGTagkatsQOrganizers,
Stop and Jot, citing relevant evidence (ranking), etc

G. Student Engagement

1. Teabers will promote students to become Assessment Capable Learners (know the learning target for a lesson, can descepanghare
relation to the criteria, and use that information to select learning strategies to improve their work) by using ROD®ioges as success crite
and promote reflection on current performance in order to establish future learning goals.

Progress Monitoring:

Initiative

How Will It Be Monitored

Frequency of Official Monitoring

Who Is Responsible To Monitor

Balanced Literacy ModelWhole
Group mini Lessons,
Stations/Cooperative Learning
Groups,

Walkthroughs, Formal
Observéions, PLCs

Bi-Weekly

Administration and Classroom
Teachers

Use of Multiple and Complex Walkthroughs, Formal Bi-Weekly Administration and Classroom

Texts Observations, PLCs Teachers

Text Dependent Questions to Driy Walkthroughs, Formal Bi-Weekly Administration and Classroom

all Components of the Balanced | Observations, PLCs Teachers

Literacy Block

Purposeful Student Talk Walkthroughs, Formal Bi-Weekly Administration and Classroom
Observations, PLCs Teachers

Writing Through Reading Walkthroughs, Formal Bi-Weekly Administration and Classroom
Observations, PLCs Teachers

Purposeful Student Engagement | Walkthroughs, Formal Bi-Weekly Administration and Classroom

Observations, PLCs

Teachers
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Evaluation Following Mid -Year Data:

Evaluation of Targeted School -based Focus& Implementation :

Refinement of Tar geted School-based Focus.
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School Action Plan
ELA: Strategies & Programs to Support the Objectives

Central Focus: Text-based Writing

School Focus

Targeted School-based FocusBased on FSA Writing Rubric :
DX Purpose, Focus, Organization Evidence and Elaboration

Targeted School-based Professional Development:

* Writing Focused Tuesday TidbitsAugust: Unpacking an Opinion Prompt by Barnes)4October: Vertical Alignment for Writing by
Thomas (35), Vertical Alignment for Writing by LaVictorie (2); November/December: Text MarkiAginotation by Cisneros ) &
LaVictorie (35); January: Mentor Sentence by Dorsey (K), Mentor Sentence by Pou8grRdnking Relevant Evidence LaVictorie 3
February: Kindergarten Writing by Percival

* Mock Range Finders Simulatienth and 5h grade teachers (full day) Januafyfo become familiar with State Scoring Samplers and how t
use these instructionally)
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GRADE
LEVEL

UNPACKING THE PROMPT

Teacher will:

1 Model textmarking the prompt (verbal and/or written prompt)

1 Model use of norexamples to understand the topic to address today

1 Establish prior knowledge, addressing unfamiliar terms through discussion and relating experience
1 Provide concrete learning experiencesising five senses before exposure to prompt

Students will:

1 Participate in whole group text marking (verbal and/or written prompt)

1 Recognize norexamples to understand the topic to address today

1 Share prior knowledge, addressing unfamiliar terms through dicussion and relating experience
i Participate in concrete learning experiences using five senses before exposure to prompt

Teacher will:

1 Question students about topic and models text marking the prompt through think alouds, by the end of the yestydents will
be able to identify the topic and text mark the prompt with support and prompting (verbal and/or written prompt)

1 Facilitate class discussion, to determine mode of writing (PIE), by the end of the year, students use clue words in the promy
to determine mode of writing with teacher support

1 Establish prior knowledge, addressing unfamiliar terms through discussion and relating experience, by the end of the year,
students independently relate topic to their own background knowledge

1 Provide concret learning experiences using five senses to enhance prompt understanding

Students will:

1 Address questions about topic and practice text marking the prompt through think alouds, by the end of the year, be able to
identify the topic and text mark the promptwith support and prompting (verbal and/or written prompt)

1 Through class discussion, will determine mode of writing (PIE), by the end of the year, students use clue words in the prom
to determine mode of writing with teacher support

1 Share prior knowledge addressing unfamiliar terms through discussion and relating experience, by the end of the year,
students independently relate topic to their own background knowledge

i Participate in concrete learning experiences using five senses to enhance prompt understiing
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Teacher will:

1 Question students about topic and models text marking the prompt, through questioning students determine the needed tex
marking for the prompt

1 Facilitate student talk and questioning, to determine mode of writing (Persuadépinion), Inform, Entertain(narrative)=PIE),
model use of clue words in the prompt to determine mode of writing with teacher support as needed

Student will;

1 Address questions about topic and participate in text marking the prompt, to determine the needéext marking for the
prompt

1 Participate in student talk and scaffolded teacher questioning, determine mode of writing (Persuade (opinion), Inform,
Entertain(narrative)=PIE), by the end of the year, use clue words in the prompt to determine mode of writgywith teacher
support as needed

Teacher will;

1 Model text marking the prompt during the first exposure for each mode of writing.
T001 OEAA EAAAAAAE 11 OEA OOOAAT 060 O1 PAAEET C AT A [ AOEET (

Students will:

1 Independently mark the prompt anddetermine the mode of writing (PIE)
1 Independently practice unpacking and marking the prompt with feedback from the teacher

Teacher will:

1 Model text marking the prompt during the first exposure for each mode of writing.
T001 OEAA EAAAAAAE 11 OEA OOOAAT 060 O1 PAAEET C AT A | AOEET (

Student will:

1 Independently mark the prompt and determine the mode of writing (PIE)
1 Students will independently practice unpacking and marking the prompt with feedback from the teache

Teacher will:

1 Models text marking the prompt during the first exposure for each mode of writing.
T001 OEAA EAAAAAAE 11 OEA OOOAAT 0860 O1 PAAEET C AT A |1 AOEET (
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Students will:

1 Independently practice unpacking and marking the prompt withfeedback from the teacher and determine the mode of
writing (PIE)
9 Students will independently practice unpacking and marking the prompt with feedback from the teacher

TEXT MARKING

Teacher will;

1 Questions students about background knowledge on thepic to establish purpose for reading and then writing

1 Plan and implement read alouds or shared reading with text dependent questions in all phases and at varying DOKs

1 Create chart or complete graphic organizer with details, followed by determining relevece of student suggested details with
prompting and support

Students will:

1 Throughout the year, with read alouds or shared reading students will participate in highlighting and text coding relevant
details as described in the prompt, with teacheprompting and support

1 Use background knowledge on the topic to establish purpose for reading and then writing

1 Participate in read alouds or shared reading with text dependent questions in all phases and at varying DOKs

1 Help create chart or complete graphiorganizer with details, followed by determining relevance of suggested details with
prompting and support

1 Throughout the year, with read alouds or shared reading students will participate in highlighting and text coding relevant
details as described inhe prompt, with teacher prompting and support

Teacher will:

1 Question students about background knowledge on the topic to establish purpose for reading and then writing

1 Plan and implement shared reading (student and teacher copies of passages) with TDall phases and at varying DOKs

1 Throughout the year, with shared reading students will provide opportunities for students to participate in highlighting and
text coding relevant details as well as annotating to address the prompt, with teacher support

Sudents will:

1 Use background knowledge on the topic to establish purpose for reading and then writing
i Participate in shared reading (student and teacher copies of passages) with TDQs in all phases and at varying DOKs
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T

Throughout the year, with shared readimg participate in highlighting and text coding relevant details as well as annotating to
address the prompt, with teacher support

Teacher will:

1
1
1

T

Questions students to establish purpose for reading/writing to the topic. Use student input to determine how to code the text
Plan and implement shared reading (student and teacher copies of passages) with TDQs in all phases and at varying DOKs
Use the dscussions from the TDQs, teachers will collaboratively, with students, identify relevant text evidence to support
writing

Provide opportunities for students to participate in highlighting and text coding relevant details as well as annotating to
addressthe prompt, with teacher support

Students will:

T
T
T

T

Establish purpose for reading/writing to the topic. Students will help teacher determine how to code the text.

Participate in shared reading (student and teacher copies of passages) with TDQs in all phasas at varying DOKs

Using the discussions from the TDQs, students will collaboratively, with the teacher, identify relevant text evidence to safdp
writing

Throughout the year, with shared reading students will participate in highlighting and text codig relevant details as well as
annotating to address the prompt, with teacher support

Teacher will:

T
T

T

Model how to establish purpose for reading/writing to the topic during initial exposure of each mode of writing

Through a gradual release model, teachessill collaboratively, with students, identify how to code the text based on the
prompt

Scaffold instruction as needed based on the needs of the students through gradual release to help students determine retev
text evidence to support writing

1 Plan andimplement shared reading (student and teacher copies of passages) with TDQs in all phases and at varying DOKs

1 Provide opportunities for students to participate in shared reading and highlight and text coding relevant details as well as
annotating to address the prompt, with teacher support

Students will:

1 Establish purpose for reading/writing to the topic

1 Students will collaboratively, with teachers, identify how to code the text based on the prompt

1 Determine relevant text evidence to support writing

i Participate in shared reading (student and teacher copies of passages) with TDQs in all phases and at varying DOKs

29



T

Participate in shared reading and highlight and text coding relevant details as well as annotating to address the prompt,hwit
teacher suppott

Teacher will:

1
1
1

E

Model how to establish purpose for reading/writing to the topic during initial exposure of each mode of writing

Use student input to determine how to code the text based on the prompt

Through a gradual release model teachers will collaboratively, with students, identify how to code text evidence to support
writing, provide scaffolding as needed based on the needs of the students.

Provide opportunities for discussing evidence selected ith justification. Allow for students to model by sharing their work.
Teacher will provide feedback.

Plan and implement shared reading (student and teacher copies of passages) with TDQs in all phases and at varying DOKs
Provide opportunities for students to participate in highlighting and text coding relevant details as well as annotating to
address the prompt, with teacher support

Students will:

il
il
il
T

T
T
1

Establish purpose for reading/writing to the topic after teacher models during initial exposure

Help teacher cetermine how to code the text based on the prompt

Students will collaboratively, with teachers, identify how to code text evidence to support writing, teacher scaffolding whle
provided as needed based on the needs of the students.

Participate in discussing evidence selected with justification. Students to model by sharing their work. Students will provide
feedback.

By the end of the year, Independently determine relevant text evidence to support writing

Participate in shared reading (student and teachecopies of passages) with TDQs in all phases and at varying DOKs
Throughout the year, participate in highlighting and text coding relevant details as well as annotating to address the prompt
with teacher support

Teacher will:

1
1
1

Model how to establishpurpose for reading/writing to the topic during initial exposure of each mode of writing

Provide opportunities for students to determine how to code the text based on the prompt

Through a gradual release model, teachers will collaboratively, with studenhput, identify relevant text evidence to support
writing, teacher scaffolding will be provided as needed based on the needs of the students

After students independently read and mark their text, provide opportunities for discussing evidence selected withstification.
Allow for students to model by sharing their work. Teacher and students will provide feedback.

Provide opportunities for students to independent read (student and teacher copies of passages) with TDQs in all phases dn
varying DOKs
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1 Provide opportunities throughout the year, for students to participate in highlighting and text coding relevant details

Students will:

1 Establish purpose for reading/writing to the topic after teacher models during initial exposure

91 Determine how to code thetext based on the prompt

1 Collaboratively, with teacher, identify relevant text evidence to support writing, teacher scaffolding will be provided asaded
based on the needs of the students

1 Independently read and mark their text, participate in discussios of evidence selected with justification. Model by sharing
their work. Provide feedback to peers.

1 Independently read (student and teacher copies of passages) with TDQs in all phases and at varying DOKs
1 Throughout the year, participate in highlighting andtext coding relevant details
1 Throughout the year, Use annotations of their SPEC ideas to use later for elaboration, as well as annotating questions at all
DOKs to help them synthesize across texts
PLANNING
Teacher will:

1 Provide for multiple readsof the text with TDQs in all phases and at varying DOKs

9 Discuss text evidence to support the focus of the prompt with student input

1 Chart or complete graphic organizer collaboratively with students to support comprehension
1 Clarify misconceptions andnon-relevant details

Students will:

1 Participate in multiple reads of the text with TDQs in all phases and at varying DOKs
9 Discuss text evidence to support the focus of the prompt with teacher

1 Participate in completion of graphic organizer collaborativelyto support comprehension
i Participate in clarification of misconceptions and nofrelevant details

Teacher will:

1 Provide for multiple reads of the text with TDQs in all phases and at varying DOKs

9 Discuss text evidence to support the focus of the promptith student input

1 Chart or complete graphic organizer collaboratively through sharing the pen to support comprehension
9 Clarify misconceptions and norrelevant details

Students will:
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1 Participate in multiple reads of the text with TDQs in all phases and aarying DOKs

1 Participate in discussions of text evidence to support the focus of the prompt

1 Chart or complete graphic organizer collaboratively through sharing the pen to support comprehension
i Participate in clarification of misconceptions and nofrelevant details

Teachers will:
1 Provide opportunities for students to participate in class discussion, text marking, and creating student/teacher charts to
then use for a graphic organizer to plan their writing with prompting and support as needed.

Studentswill:

1 Use class discussion, text marking, student/teacher created charts to use a graphic organizer to plan their writing with
prompting and support as needed.

1 Craft their thesis statement based on the prompt

Teachers will:

1 Provide opportunities for students to participate in class discussion, text marking, annotations, creating student/teacher
charts to use a graphic organizer that is appropriate to the prompdriven text structure to plan their writing, with support as
needed.

Students will:

1 By theend of the year, use class discussion, text marking, annotations, student/teacher created charts to use a graphic
organizer that is appropriate to the promptdriven text structure to plan their writing, with support as needed.
1 Craft their thesis statementbased on the prompt

Teacher will:
1 Provide opportunities for students to use class discussion, text marking, annotations, student/teacher created charts to ase|
graphic organizer that is appropriate to the promptdriven text structure to plan their writing

Students will:

1 By the end of the year, use class discussion, text marking, annotations, student/teacher created charts to use a graphic
organizer that is appropriate to the promptdriven text structure to plan their writing

9 Craft their thesis staement based on the prompt

Teachers will:

1 Provide opportunities for students to use text marking, annotations, student/teacher created charts to use a graphic
organizer that is appropriate to the promptdriven text structure to plan their writing. Students organize their selected
evidence, elaboréion, and transitions.

Students will:
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1 By the end of the year, use text marking, annotations, student/teacher created charts to use a graphic organizer that is
appropriate to the prompt-driven text structure to plan their writing. Organize their selected evidence, elaboration, and
transitions.

1 Craft their thesis statement based on the prompt

SCAFFOLDING INSTRUGDON FROM ONE TO MULIPLE SOURCES

Teacher will:
1 Read passage(s) multiple times and discusses, with exposure to two or more sources taking place by the second nine week

Studentswill:
1 Listen to passage(s) read multiple times and participate in discussions, with exposure to two or more sources taking place I
the second nine weeks

Teacher will:
1 Reads two passages multiple times and lead class discussions

Students will:
1 Listento their teacher read two passages multiple times and participate in class discussion about those passages

Teacher will:
1 Model and provide practice for comparing two texts

Students will:
1 Actively participate in comparing two texts
1 By the end of theyear, compare two texts independently

Teacher will:
1 Provide opportunities for students to analyze two or more sources

Students will:
1 Independently analyze two or more sources

Teacher will:
1 Provide opportunities for students to analyze three sourceby the beginning of the second nine weeks, with four sources
being used by the end of the year

Students will:
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1 Independently analyze three sources by the beginning of the second nine weeks, with four sources being used by the end @
the year

Teacherwill:
1 Provide opportunities for students to practice independently analyzing and synthesizing four sources by the beginning of the

second nine weeks

Students will:
1 Fifth grade students will independently analyze four sources by the beginning of the seconohe weeks

INTRODUCTION

Teacher will:
1 Model, provide practice, and provide prompting and support to assist students in writing (which includes developmentally
appropriate phonetic spelling) and illustrating the topic with limited extraneousinformation

Student will:
1 With prompting, support, and use of resources, write (which includes developmentally appropriate phonetic spelling) and

illustrate the topic with limited extraneous information

Teacher will:
1 Model and provide practice ofwriting an introduction sentence that addresses the prompt.

1 Use mentor sentences to identify and model elements of an effective introduction

Students will:
1 Practice writing introductions in response to reading during Everyday Instructional Reading.
1 By theend of the school year, write an introduction sentence that addresses the prompt.

Teacher will:
1 Model and provide practice of writing an introductory paragraph to include a thesis statement to introduce the topic, with a

transitional sentence
1 Use menta sentences/texts to identify and model elements of an effective introduction

Students will:
1 Write an introductory paragraph to include a thesis statement to introduce the topic, with a transitional sentence

9 Practice writing introductions in response to reading duringEveryday Instructional Reading
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Teacher will:
1 Model and provide practice of writing an introductory paragraph to include a grabber, a thesis statement, transitional
sentence

1 Use mentor textsto identify and model elements of an effective introduction
1 Model and provide practice for writing quality paragraphs (topic sentence, details to support, and concluding statement/trait®nal
statement).

Students will:
1 Practice writing introductions in response to reading during Everyday Instructional Reading.

1 By the end of the year, write an introductory paragraph to include a grabber, a thesis statement, transitional sentence
1 Students will practice writing quality paragraphs (topic sentence, details tsupport, and concluding statement/transitional statement).

Teacher will:

1 Model and provide practice of writing an introductory paragraph to include a grabber, a thesis statement that restates the
prompt, introduce topics of body paragraphs, andransitional sentence

1 Use mentor texts to identify and model elements of an effective introduction

!

Explicitly teach and model specific types of effective introductory paragraph strategies (Funnel, Tufbout, Quotation, Rhetorical Question,
Definition)

Students will:

1 By the end of the year, write an introductory paragraph to include a grabber, a thesis statement that restates the prompt,
introduce topics of body paragraphs, and transitional sentence

1 Practice writing introductions in response to reading diring Everyday Instructional Reading.

1 Practice using specific types of effective introductory paragraph strategies (Funnel, Tukbout, Quotation, Rhetorical
Question, Definition)

Teacher will:

1 Model and provide practice of writing an introductory paragaph to include a grabber, a thesis statement that restates the
prompt, introduce topics of body paragraphs that would establish the structure of the writing, and transitional sentence

1 Use mentor texts to identify and model elements of an effectivaetroduction

)l

Explicitly teach and model specific types of effective introductory paragraph strategies (Funnel, Tudbout, Quotation, Rhetorical Question,
Definition)

Students will:

1 By the end of the year, write an introductory paragraph to include a grdier, a thesis statement that restates the prompt,
introduce topics of body paragraphs that would establish the structure of the writing, and transitional sentence

9 Practice writing introductions in response to reading during Everyday Instructional Reading.
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1 Practice using specific types of effective introductory paragraph strategies (Funnel, Tukbout, Quotation, Rhetorical
Question, Definition)

CONCLUSION

Teacher will:
1 Model, provide practice, and provide prompting and support to assist a student withriting (which includes developmentally
appropriate phonetic spelling) and illustrating the topic with limited extraneous information

Students will:
1 With prompting, support, and use of resources, write (which includes developmentally appropriate phonetgpelling) and
illustrate the topic with limited extraneous information

Teacher will:
1 Model and provide practice of writing a concluding sentence that provides a sense of closure.

Students will:
1 By the end of the school year, write a concludingentence that provides a sense of closure.

Teacher will:
1 Model and provide practice of writing an effective conclusion, specifically how a conclusion reinforces the introduction in
relation to the purpose and task of the prompt.

Students will:

1 By theend of the year, write a concluding paragraph that reemphasizes the topic and gives a concluding sentence
1 Identify elements of effective conclusions in anchor papers.

1 Practice writing conclusions in Everyday Instructional Reading.

Teacher will:
1 Model and provide practice of writing a concluding paragraph that restates the thesis statement, restates the body paragraph
topics, and gives a final thought

Students will:

1 By the end of the year, write a concluding paragraph that restates the thestatement, restates the body paragraph topics, anc
gives a final thought

1 Identify elements of effective conclusions in anchor papers.

9 Practice writing conclusions in Everyday Instructional Reading.
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Teacher will:
1 Model and provide practice of writing a oncluding paragraph that includes transitional phrase(s), restates the thesis,
synthesizes the paragraph topics, and a final thought that gives a feeling of completeness

Students will:

1 By the end of the year, write a concluding paragraph that includesansitional phrase(s), restates the thesis, synthesizes the
paragraph topics, and a final thought that gives a feeling of completeness

1 Identify elements of effective conclusions in anchor papers.

1 Practice writing conclusions in Everyday Instructional Reaihg.

Teacher will:
1 Model and provide practice of writing a concluding paragraph that includes transitional phrase(s), restates the thesis,
synthesizes the paragraph topics, and a final thought that gives a feeling of completeness

Students will:

1 By theend of the year, write a concluding paragraph that includes transitional phrase(s), restates the thesis, synthesizes the
paragraph topics, and a final thought that gives a feeling of completeness

1 Identify elements of effective conclusions in anchor papers.

1 Practice writing conclusions in Everyday Instructional Reading.

CITING RELEVANT EVIDENCE

Teacher will:
1 Provide modeling, practice, and prompting and support to assist students in providing evidence and elaboration through
drawing, dictation, andwriting, which may include extraneous details.

Students will:
1 With prompting, support, and use of resources, provide evidence and elaboration through drawing, dictation, and writing,
which may include extraneous details.

Teacher will:

1 Model and providepractice of referring back to textmarking, anchor charts, graphic organizers to include at least one piece ¢
relevant text-based evidence.

1 Use student writings to model use of relevant text evidence

Students will:
1 Refer back to textmarking, anchorcharts, graphic organizers to include at least one piece of relevant telzsed evidence.
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1 Use student writing samples to increase their ability to use relevant text evidence

Teacher will:

1 Model and provide practice of referring back to textmarking, andor charts, graphic organizers to include at least two pieces
of relevant text-based evidence

1 Model and provide practice of integrating relevant text evidence into writings.

1 Use student writings to model use of relevant text evidence

Students will:

1 Referback to textmarking, anchor charts, graphic organizers to include at least two pieces of relevant texased evidence
1 By the end of the year, integrate relevant text evidence into their writings.

i Study student writing samples to increase their ability ® use relevant text evidence

Teacher will:

1 Model and provide practice of integrating relevant text evidence

1 Model and provide practice giving appropriate citation (literature or informational)

1 Use student writings to model use of relevant text evidence

1 Provide writing tasks andEveryday Instructional Readingtasks that require students to practice citing evidence
1 Teacher will model how to paraphrase what the text explicitly says

Students will:

1 Practice paraphrasing what the text explicitly says

1 By the end of the year, integrate relevant text evidence

1 Give appropriate citation (literature or informational)

1 Study student writing samples to increase their ability to integrate relevant text evidence
1 Practice citing evidence in both writing tasks andeveryday Instructional Readingtasks.

1 Practice paraphrasing what the text explicitly says

Teacher will:

1 Model and provide practice of identifying relevant text evidence to support writing and smoothly integrate within the
paragraphs

1 Unpack the FSAubric as it pertains to effective citations with the students

1 Create anchor papers that exhibit the use of effective evidence with students

1 Create anchor charts with sentence stems for citing evidence to give credit to the resource with students(with comnted
practice move to less formulaic writing).

Students will:
1 Identify relevant text evidence of multiple sources and use text evidence from multiple sources to synthesize/analyze
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Practice citing evidence in both writing tasks andveryday Instructional Readingtasks.

Practice paraphrasing what the text explicitly says

Identify relevant text evidence to support writing and smoothly integrate within the paragraphs

Students will unpack the FSA rubric as it pertains to effective citations with the teache

Create anchor papers that exhibit the use of effective evidence with the teacher

Create anchor charts with sentence stems for citing evidence to give credit to the resource with the teacher (with continued
practice move to less formulaic writing).

Identify relevant text evidence in multiple sources and how using text evidence from multiple sources to synthesize/analyze
Practice citing evidence in both writing tasks andeveryday Instructional Readingtasks.

Practice paraphrasing what the text exptitly says

= =4 4 44"

eacher will:
Model and provide practice of identifying relevant text evidence to support writing and smoothly integrate within the
paragraphs
Teacher will unpack the FSA rubric as it pertains to effective citations with the students
Createanchor papers that exhibit the use of effective evidence with the students
Create anchor charts with sentence stems for citing evidence to give credit to the resource with the students(with continued
practice move to less formulaic writing).

= _j|=a =2 o

= =4 =

Students will:

1 Through paraphrasing and integrating at least one direct quote, explain what the text says explicitly and draw inferencesnfro
the text

1 Identify use of relevant text evidence from multiple sources and how using text evidence from multiple sources to

synthesize/analyze

Practice citing evidence in both writing tasks andveryday Instructional Readingtasks.

Identify relevant text evidence to support writing and smoothly integrate within the paragraphs

Students will unpack the FSA rubric as it pertains teffective citations with the teacher

Create anchor papers that exhibit the use of effective evidence with the teacher

Create anchor charts with sentence stems for citing evidence to give credit to the resource with the teacher (with continued

practice mowe to less formulaic writing).

= =4 =8 -8 2

ADDRESSING ELABORATION

Teacher will:
1 Model, provide practice and provide prompting and support to assist students with providing evidence and elaboration
through drawing, dictation, and writing, which may includeextraneous details.
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Students will:
1 With prompting, support, and use of resources, provide evidence and elaboration through drawing, dictation, and writing,
which may include extraneous details.

Teacher will:

1 Define elaboration and explain how iti O OAA O AT EAT AA Al AOOET 0860 pPOOPIT OAS8

T4AAAEAOO xEI1 AOAAOA AT AET O AEAOOO xEOE OA7T OAT AA OOAI &
continued practice move to less formulaic writing).

Students will:

1 With guidance andsupport, explain the relevance of the texbased evidence they have chosen.

T300AAT OO0 xEI1 AOAAOA AT AEI O AEAOOO xEOE OA7T OAT AA OOAI O
continued practice move to less formulaic writing).

Teacher will:

1 Model and provide practice of effective elaboration

T4AAAEAOO xEI 1T AAEET A Al AAT OAOEIT1T AT A Agbi AET Eix EO EO

1 Share anchor papers that show examples and neaxamples of effective elaboration

T TeacherswilAOAAOA AT AEI O AEAOOO xEOE OAT OAT AA OOAI O &I O Al AA
(with continued practice move to less formulaic writing).

1 Provide opportunities for students to practice elaborating on evidence in both writingasks andEveryday Instructional

Readingtasks.

Students will:

1 Include elaboration with guidance and support

1 Study anchor papers to better understand effective and negffective elaboration

{1 Create anchor charts with sentence stems for elaborationsuciba O4 EEO EO EiI b1 OOAT O AAAAOO/
continued practice move to less formulaic writing).

1 Practice elaborating on evidence in both writing tasks an&veryday Instructional Readingtasks.

Teacher will:

1 Model and provide practice ofincluding elaboration

1 Share anchor papers that show examples and neaxamples of effective elaboration

T#0AAOA AT AET O AEAOOO xEOE OAT OAT AA OOAI O &£ O Al AAT OAQEI
7EOE OEEO E1T DEI AEA) OOBERE®O wkKEOE AT 1 OET OAA DPOAAOEAA |

Students will:

i Practice elaborating on evidence in both writing tasks an&veryday Instructional Readingtasks.
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1 By the end of the year, include elaboration
1 Study anchor papers thashow examples and norexamples of effective elaboration to increase their knowledge of elaboratiof

1300AAT 00 xEil AOAAOA AT AEI O AEAOOO xEOE OAT OAI AA OOAI O
EIi POAOOEI 1T OEAO8 EFEHGES 6O XEMEETOHAETOXOOAAT@O | xEOE Al 1 OET O/
1 Practice elaborating on evidence in both writing tasks an&veryday Instructional Readingtasks.

Teacher will:

1 Model and provide practice of how to include effective elzoration

1 Share anchor papers that show examples and neaxamples of effective elaboration

1 Teachers will create anchor charts that give examples of different types of elaboration to include connections to self, worl
and text using SPEC (Social, Politic&conomical, Environment, Community, Change, and Culture) with the students

Students will:

1 Practice elaborating on evidence in both writing tasks an&veryday Instructional Readingtasks.

1 Include effective elaboration

1 Study anchor papers that showexamples and norexamples of effective elaboration in order to improve their knowledge of
elaboration

1 Students will create anchor charts that give examples of different types of elaboration to include connections to self, woddd
text using SPEC (SociaPolitical, Economical, Environment, Community, Change, and Culture) with the teacher.

1 Practice elaborating on evidence in both writing tasks an&veryday Instructional Readingtasks.

Teacher will:

1 Model and provide practice of including elaboratiorthat is thorough and convincing and shows a clear understanding of the
purpose of the topic

1 Share anchor papers that show examples and neaxamples of effective elaboration

1 Teachers will create anchor charts that give examples of different types of elaladion to include connections to self, world,
and text using SPEC (Social, Political, Economical, Environment, Community, Change, and Culture) with the students

Students will:

1 Practice elaborating on evidence in both writing tasks and Everyday Instructiomd&eading tasks. By the end of the year,
include elaboration that is thorough and convincing and shows a clear understanding of the purpose of the topic

1 Study anchor papers that show examples and neexamples of effective elaboration in order to gain aditer understanding of
effective elaboration to improve their ability to include elaboration

1 Students will create anchor charts that give examples of different types of elaboration to include connections to self, worl
and text using SPEC (Social, Potitil, Economical, Environment, Community, Change, and Culture) with the teacher

9 Practice elaborating on evidence in both writing tasks and Everyday Instructional Reading tasks.
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TRANSITIONS

Teacher will:
1 Model the use of a variety of temporal word$o support organization in writing

Teacher will:
1 Use temporal words to signal event order with two events or more

1 Create an anchor chart that identifies examples of temporal (timerder) words with the students
Students will:

1 Use temporal words tosignal event order with two events or more
1 Practice writing effective use of temporal words in both essay writing anéveryday Instructional Readingtasks.
1 Create an anchor chart that identifies examples of temporal (timerder) words with their teacher

Teacher will:

1 Model and provide practice of using appropriate introductory, body, and concluding transitions with the use of their resourse
1 Create an anchor chart that identifies types of transitions with their students

1 Provide practice of writing effedive transitions in both essay writing andEveryday Instructional Readingtasks.

Students will:

1 By the end of the year, use appropriate introductory, body, and concluding transitions with the use of their resources.

1 Students will create an anchor charthat identifies types of transitions with their teacher.

1 Practice writing effective transitions in both essay writing andeveryday Instructional Readingtasks.

Teacher will:

1 Model and provide practice for students to use appropriate introductory, body, and concluding transitions along with citation
transitions with the use of their resources.

1 Create an anchor chart that identifies types of transitiong within paragraphs andbetween paragraphs with the students.
Students will:

1 Practice writing effective transitions in both essay writing andeveryday Instructional Readingtasks.

1 By the end of the year, use appropriate introductory, body, and concluding transitions along with citation transitions witlé
use of their resources.

1 Students will create an anchor chart that identifies types of transitiong within paragraphs and between paragraphs with their
teacher.

1 Practice writing effective transitions in both essay writing andEveryday Instructional Readingtasks.

Teacher will:

1 Model and provide practice of using appropriate transitional words and phrases to start and within the paragraphs to show th
relationship between and among ideas to include paragraph transitions, citations transitions, and transitions to show the
relationships between ideas.
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1 Teacher will create an anchor chart that identifies types of transitional phrasegwithin paragraphs and between paragraphs
with their students.

Students will:

1 Practice writing effective transitions in both essay writing andEveryday Instructional Readingtasks.

1 By the end of the year, use appropriate transitional words and phrases to start and within the paragraphs to show the
relationship between and among ideas to include paragraph transitions, citations transitions, and traitions to show the
relationships between ideas.

1 Create an anchor chart that identifies types of transitional phrasegwithin paragraphs and between paragraphs with their
teacher.

1 Practice writing effective transitions in both essay writing andEveryday Instructional Readingtasks.

Teacher will:

1 Model and provide practice of using a variety of appropriate transitional words and phrases and clauses to start and withiret
paragraphs to show the relationship between and among ideas to include paragraph transitions, citations transitions, and
transitions to show the relationships between ideas.

1 Create an anchor chart that identifies types of transitional phrasegwithin paragraphs and between paragraphs with students.

Students will:

1 Practice writing effective transitions in both essay writing andEveryday Instructional Readingtasks.

1 By the end of the year, use a variety of appropriate transitional words and phrases and clauses to start and within the
paragraphs to show the relationship between and among ideas to include paragraph transitions, citats transitions, and
transitions to show the relationships between ideas.

1 Create an anchor chart that identifies types of transitional phrasegwithin paragraphs and between paragraphs with teacher.

1 Practice writing effective transitions in both essay witing and Everyday Instructional Readingtasks.

CONTENTSPECIFIC VOCABULARY

Teacher will:

1 Using grade specific text, model and provide practice of the use of a variety of methods to demonstrate understanding of
unknown words from within text or illustrations

Students will:

1 By the end of the year, using grade specific text, use a variety of methods to demonstrate understanding of unknown words
from within text or illustrations, with prompting and support.

Teacher will:

1 Using grade specificext, model and provide practice of the use of a variety of methods to demonstrate understanding of
unknown words from within text or illustrations

Students will:
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1 By the end of the year, using grade specific text, use a variety of methods to demonstratdenstanding of unknown words
from within text or illustrations, with prompting and support as needed.

Teacher will:

1 Using grade specific text, model and provide practice of the use of a variety of methods to demonstrate understanding of
unknown words from within text. They should use text resources to include content specific vocabulary in their writing.

Students will:

1 By the end of the year, using grade specific text, use a variety of methods to demonstrate understanding of unknown words
from within text. They should use text resources to include content specific vocabulary in their writing.

Teacher will:

1 Usinggrade specific text, model and provide practice of a variety of methods to demonstrate understanding of content specif
vocabulary from within text. They should use text resources to include content specific vocabulary in their writing.

Students will:

1 Bythe end of the year, using grade specific text, use a variety of methods to demonstrate understanding of content specific
vocabulary from within text. They should use text resources to include content specific vocabulary in their writing.

Teacher will:

1 Using grade specific text, model and provide practice of the use of a variety of methods to demonstrate understanding of
unknown words from within text and apply those words appropriately in their writing.

Students will:

1 By the end of the year, using grade specific text, use a variety of methods to demonstrate understanding of unknown words
from within text and apply those words appropriately in their writing.

Teacher will:

1 Using grade specific text, model and providpractice of the use of a variety of methods to demonstrate understanding of
unknown words from within text and apply those words appropriately in their writing.

Students will:

1 By the end of the year, using grade specific text, use a variety of methods @nmbnstrate understanding of unknown words
from within text and apply those words appropriately in their writing.
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Progress Monitoring:

Initiative

How Will It Be Monitored

Frequency of Official Monitoring

Who Is Responsible To Monitor

Using FSA/FSA Like Rubrics for
Assessing Writing

County Cold Writes

Quarterly

Administration and Classroom
Teachers

Scaffolding Towards Multiple County Cold Writes, PLCs, Quarterly Administration and &ssroom
Complex Sources Walkthroughs Teachers
Writing Conferencing to Support | PLCs and Walkthroughs Monthly Adminstration and Classroom

Students

Teachers

Evaluation Following Mid -Year Data:

Evaluation of Targeted School -based Focus& Implementation :

Refinement of Targeted School -based Focus.
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School Action Plan
ELA: Strategies & Programs to Support the Objectives

ELA Levels 1 and 2 Focus

School Focus

Targeted School-based Focus:
DAILY differentiated, small groujnstruction to remediate and strengthen skills identified by MAP (Learning Continuum) as beingte. defi

Targeted School-based Professional Development :
MAP Refresher TrainingLearning Continuum and Quadrant Summaryesday TidBit

August 2 hr Extra Max Scholar Trainiagnstructional strategies that can be used for level 2s as well (without the online component)
January/FebruaryMAP Data Chats and instructional implicatiordafming

Coaching sessions and cycles with instructional coach as needed

Action Steps for Remediation:

Intervention/Title | Implementation Action Steps (Teachers and Students):
Classroom teachers will meet DAILY with Level 1 and Level 2 studentsnediate standards and skills based on data from the latest MAP

testing.

Grade k3 will utilize Max Scholar instructional stratgies with both level 1 and 2 students with the understanding that the warkbookse
component are for level 1 studentdyon

Level 2 students (from MAP or FSA) in grade$ %vill be invited to POC tutoring which will focus on student needs based on data from
classroom teachers. During tutoring, tutors will focus mainly on Key ldeas and Details TDQs to build basic unugictamelitext.
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Progress Monitoring:

Initiative

How Will It Be Monitored

Frequency of Official Monitoring

Who Is Responsible To Monitor

Daily Small Group Instruction

PLCs,Walkthroughs

Monthly

Teachers anddministration

Max ScholarStrategies

PLCs,Walkthroughs

Monthly

Teachers anddministration

POC Tutoring

Fidelity Charts

2 times a week (when it starts)

Tutors and Administration

Evaluation Following Mid -Year Data:

Evaluation of Targeted School -based Focus & Implementation :

Refinement of Targeted School -based Focus.
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School Action Plan
Math

District Goal: Students shall demonstrate math proficiency at or above the expected grade level.

Objectives:

The percentage of all curriculum students who will make learning gains in math as defined by the State of Florida on
the Florida Standards Assessmentest will be at leasts(%.

The percentage of students in the lowest 25% who will make learning gains in math as defined by the State of Florig
on the Florida StandardsAssessment Teswill be at least75%.

The percentage of Level 4 and 5 students who will make learning gains in math the Florida StandardsAssessment
Test will be at least75%

48



MAP Math Proficiency (By Grade)

Math: Data
2019 MAP Test A-C g Learning Gains | Achievement Levels (% Achievement Levels (4§
Math COHORT : Percentage TestA TestC <
& [9 - o] 8
S o S| 2
g | 5|2 R ) £ £ 5
School 5 1218|282 S8 Y, 2]z 45 8|1 2345 &8
Antioch K | 12778114 8 18 60|10 44|33 10 2 46|13 15|20 19 32 72| +26
District K [2,100069]| 19 12 23 46| 7 43(34 12 4 49|15 13|22 25 24 72| +22
Antioch 1 1536522 13 26 39| 6 20|41 20 14 74|7 18|20 27 29 75| +1
District 1 |2,03857(25 18 24 34|11 24|31 21 13 64|12 17|22 23 26 71| +6
Antioch 2 144129140 31 17 12|13 19|21 26 21 68| 7 12|41 28 12 81| +13
District 2 (2,147149| 27 24 27 22|19 25(24 18 14 56|12 17|30 25 17 71| +15
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FSAMath Proficiency (By Grade)

Math: Data
FSA Math by Percent Proficient
School Grade FSA FSA FSE FSA  FSAGain/Losq
2015 2016 2017 2018 2019 1819
Antioch 3 71 85 75 80 89 +9
District 3 71 77 72 72 73 +1
Antioch 4 81 79 88 71 68 -3
District 4 74 72 77 70 74 +4
Antioch 5 68 67 65 71 73 +2
District 5 66 70 66 71 71, O
% Correct / Increase(+), Decrease
School Grade from Last Year (2018)
Oper/Alg/ | Num/Opp: Meas/
Base 10 | Fractions | Data/Geo
Antioch 3 82 -2 74 +51| 77 | +10
District 3 76 -5 68 +15/ 69 | +58
Oper/Alg Num/Opp: Num/Qpp: Meas/
Base 10 | Fractions | Data/Geo
Antioch 4 64 -13| 72 | -2 59 | 8 63 | 4
District 4 69 -4 74 | +13| 63 = 68 0
Oper/Alg/ | Num/Opp: Meas/
Fracts Base 10 | Data/Geo
Antioch 5 63 0 68 0 55 -1
District 5 63 i+17| 67 [+04| 55 -1
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FSA Math Data(By Grade)

Math: Data
FSA Math Overall Gains Low 25% Gains

3

®

O]
_ 2
o -
2 <
& ¢ 2016 2017 2018 2019 | 2016 2017 2018 2019
Antioch 4 83% 80% 2 55% “2° 57% *2| 56% 76% %201 3905 36 3904 O
*District 4 69% 68% 1 61% 7 | 69% *8| 53% 56% **  46% 19 509 *3
Antioch 5 60% 50% % 51% *? | 63% 2| 51% 29% 231 45% *16 4200 -3
*District 5 65% 59% © 58% ° | 69% *11 550 46% © [ 51% ** 58% *8
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School Action Plan
Math: Strategies & Programs to Support the Objectives

Central Focus: Math Focus

Use OCSD M3 Standardsbased planning document to create student -centered standards -based lessons

1 Collaboratively review student data to select and develop whotgroup and smaltgroup lessonsand routines
1 Differentiate small group lessons using new HMH textbook resources; flipcharts

School Focus

Targeted School-based Focus:
Our students will engage in collaborative whole group and differentiated small group lessons/atiigitigis use of math tools and
resources.

Targeted School-based Professional Development:
Targeted Schodbased Professional Development:

1. Summer Institute- August 1st (MAPSKills, Google Drive)
2. Tuesday Tidbits
August Topics- Collaborative Planning/Common Assessmersimary; FSA Style Question Typesntermediate (Esmonde);
September Topics How to Read MAP Reports
October Topics- MAP Skills (Eubanks)
November Topics- Station Management (Tolbert/PoulseK-2nd; 5th grade teachers3rd-5th)
December Topics Math Literature (Math Coach)
3. Teachers will plan small group instruction using current MAP/previous FSA data apuyretion of Fall MAP testing.
4, Data Chats with each grade level after the Winter administration of the MAP assessment. (January/February)

5. Training on creating classroom culture that will develop and support Assessment Capable Learners using PitRreiddtbDgoal setting
before, during and after instruction. Teachers will learn how to help students to understand the performance expeetatitatsiomsof progres
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at mid-point in unit, and determine their level of understanding at the end ofithetu. (optional book study *
Visual Learners” by Fisher, Fry, and Hattie beginning in Sep

6. Google Drive Training (Poulsen) (Faculty Meeting in September)

7. Teachers will be given opportunities to continue instructiomahds (fluency/routines, miiessons, stations, and small groups) at Antig
during schocbased PD or throughout the school year upon request/need.

8. New teachers will be provided with Balanced Math Model, M3 document, and OCSD website traininjgjongo
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Action Steps for Implementation:

Classroom Implementation Action Steps (Teachers and Students):

Using the Balanced Math Model and beginning with standards, FSASpemifications, and PLDs/ALDs to collaboratively plan instruction,
teachers will routinely incorporate:

A. Various Modes of Instructional Delivery

1. Teacher will use MAP data and formative assessments to drive the creation and collaborative plarachgrdétesmall group
instructionduring the 90 minute math bloct.evel 1s and 2s will meet five times a week, Level 3s, 4s, and 5s will meet three days a week

a. Grades K2 teachers will participate in collaborative data chats to identify strengthsiesssees while utilizing the PLDs. With teacher
prompting, students will articulate when they have reached t
b. Grades &b teachers will participate in collaborative data chats to identify strengths/weaknesses lidiilg tite ALDs. Students will

selfmonitor to determine personal proficiency levels.

2. Teachers will plan questions and talking points to drive student discourse during the whole grdepsmits. (Mathematical Practice-3
Construct viable argumentsdecritique the reasoning of others.) (ex. Problem of the Day, FSA style question types, Morning Work, etc.)

3. Teachers will collaboratively create data driven, standbaded, accountable, stations to spiral previously taught standards.

B. Lesson Planinig

1. Determine the standard(s), analyze FSA Item Specificationsb(Bjdand use the M3 planning document.

a. Identify the learning targets.

b. Identify the progression of learning for that standard.

C. Determine necessary scaffolding.

d. Address posslb misconceptions.

2. Use FSA style assessments from Go Math and/or create assessments that mirror the Item Specs and standards that were taugh

a. Ensure appropriate rigor for item types utilizing ALDs, FSA Item Specifications, and FSA Style questaiosvas
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. Kindergarten teachers will expose students to rsekect type questions in whole group r@ssons.

. First grade teachers will expose students to rsellect type questions in whole group ressons and will begin utilizing the FSA style
assessments from Go Math and include radtect type questions on assessments by the 3rd quarter.

. Second grade teachers will expose students to equation editor response (grid response) and table match in wholdegsmus mini

. Third-fifth grade eachers will expose and include all FSA item types (multiple choice,-saldict, equation editor, table match, and
editing task choice) throughout the Balanced Math Model during the entire school year.

b. Utilize multiple resources for item creation: @aulum Guides/Pacing Guides, CPalms lessons, Ready Teacher Toolbox, M3 Plann
Document, Edulastic website;&KMath Resources, etc.

C. Utilize the OCSD Common Formative Assessments document for 1st through 5th grade stéPiddoidsn of the Day Routas, Small
Group Instruction, Assessments on standards previously taught, and to spiral back as review questions)

3. Collaborative Planning

a. PLCs will meet 2 times per month.

b. Google Drive is available for each grade level to share collaborative resourc
C. Math Resources

1. M3 Document

2. FSA Item Specifications

3. iReady (4th and 5th identified students)
4. MAP Skills

5. Khan Academy

6. HMH Resources
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Progress Monitoring:

Initiative

How Will It Be Monitored

Frequency of Official Monitoring

Who Is Responsible To Monitor

Balanced Math Model Walkthroughs Daily Administrgion
Observations Teachers

Standard€$8ased Math Stations | Walkthroughs 3-5 times per week Administration
Observations Teachers

Student Discourse Walkthroughs Daily Administration
Observations Teachers

PurposefuBpiraling Walkthroughs Daily Administration
Observations Teachers

FSA-Style Question Types Walkthroughs Weekly Administration, Teachers,
Observations Grade Level Chairperson

Data Chats

Targeted Small Group Instruction

PLC's

Math Vocabualry

Grade Level Notes

Walkthroughs
Observ#éions

Grade Level Notes

Walkthroughs
Observations

After MAP (Beginning and Mid
year)
3-5 times per week

2 times per month

Daily

Administration, Teachers,
Grade Level Chairperson

Administration
Teachers

Administration, Teachers,
Grade Level Chairperson

Administration
Teachers

Evaluation Following Mid -Year Data:

Evaluation of Targeted School -based Focus& Implementation :

Refinement of Targeted School -based Focus




School Action Plan
Math: Strategies & Programs to Support the Objectives

Math Levels 1 and 2 Focus

School Focus

Targeted School-based Focus:
Our students will use number serssiategies to be problem solvers.

Targeted School-based Professional Development:
1. Voluntary book study on “Math Sense: The ibhedMoWihanSound, and

2. Teachers will collaborate to create a strategies toolbox to strengthen student number sense. (ie. counting, pattéons| phoyany,
and whole and parts strategies)

3. 4th and 5th grade math teachers will be trained on iReady.
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Action Steps for Remediation:

Intervention/Title | Implementation Action Steps (Teachers and Students):

A. Various Modes of Instructional Delivery

1. Whole group instruction thamcludes explicit teaching, teacher modeling, teacher led discussion, and cooperative learning groups
2. Differentiated instruction that includes teacher led small group instruction, differentiated stations, and cooperatigeyteanys.

a. Provide smbgroup instruction to each student to meet specific student needs (enrichment or remediation) based on formativesas

(i-Ready- 4th and 5th, MAP, etc.)

b. Incorporate standardsased, purposeful stations as needed and indicated by studentBatady- 4th and 5th, MAP, etc.)
B. Utilize Digital Resources

1. |-Ready- 4th and 5th

a. Teachers will use diagnostic assessments to plan differentiated, small group lessons below and on grade level.

2. MAP Data

a. Teachers will use MAP data to identgkills students are ready to learn and plan differentiated, small group lessons below and on
level.

C. Provide incentive programs for students making progress based on individual goals.

D. Number Sense Strategies

1. Students will build their numbesense concepts through the use of manipulatives.
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Progress Monitoring:

Initiative

How Will It Be Monitored

Frequency of Official Monitoring

Who Is Responsible To Monitor

Individualized instruction in small
groups and stations

Walkthroughs

Observations

Daily

Administration

Teachers

i-Ready (4th and 5th grade
identified students)

Lesson plans

I-Ready Reports

At least 3 days per week

Administration
Teachers

i-Ready Coordinator

Students Math Talk (Discourse) | Walkthroughs Daily Administration
Observations Teachers

Number Sense Strategies Walkthroughs Daily Administration
Observations Teachers

Evaluation Following Mid -Year Data:

Evaluation of Targeted School -based Focus& Implementation :

Refinement of Targeted School -based Focus.




School Action Plan
Science

District Goal:

Students shall demonstrate science proficiency at or above

the expected grade level.

Objectives:

The percentage of 8 grade students who will be proficient in science as defined by the State of Florida on the
Statewide Science Assessment (SSAJl be at least75%.
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School Action Plan
Science: Data

— Test Score Strand 1 Strand 2 Strand 3 Strand 4

S ®

& :
School/Test £ §

3]

T s 1 © ~ 0 o T 0w © ~ 0o ol b © ~ 0 ol B O ~ © ol B ©W ~ © o

Z2ld 94 94 d d 494 9[d d d A4 I d|d d 9 94 d d|d d A d d A9 A 49 A4 49 o

W 1o O O O O O g|lo o o o o olo o o o o o|lo o o O o Oo|lo o o o o o

# N NN NN N[N NN NN NN NN NN NN NN N N NN NN NN
FCAT SCIENCE 5th Grade AL 3,4,5 (%) Nature of Science (%) Earth/Space Science (%) Physical Science (%) Life Science (%)

68 72 68 64 74 71 3|77 74 75 73 8 8|76 71 70 73 75 75|79 77 80 76 8L 75|71 74 79 72 79 79

DISTRICT 62 162 62163 66 63 3|75 72 75 72 74 73| 73/69 68|72 67| 71| 75{74 79|77 78{ 72| 71|73 73|68| 76| 71
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School Action Plan
Science Strategies & Programs to Support the Objective

Central Focus: Science Focus

Keeping the end in mind, use Standards and Item Specifications to design interactive and engaging 5E Science lessons

1 Engaging whole group, cooperative group, and station learning opportunities with an emphasis on studentstudent interactions
1 Use assessment data (e.0MAP, SSA, Study Island, formative assessments) to drive the whgiteup instruction, differentiated
activities, and spiraling tasks that place a strong focus on studetd-student interactions
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School Focus

Targeted School-based Focus:
Our stuents will engage in student talk while participating in cooperative learning groups and/or differentiated stationsdbdtancison
science activities.

Targeted School-based Professional Development:

1. Professional development opportunity to visit other schools to observe model science classrooms.

2. Professional development opportunity for teachers to create-banadivities/station materials. (Frontline/Antioch)

3. Profesgnal development opportunity for teachers to attend Science Refuel Summer Camp for &Gr.adesn@ or July Optional)

4. Professional development opportunity for science teachers to participate in Picture Perfect Science Lessons traininguggadgust
Tidbit - Towe)

5. Professional development opportunity for science teachers to participate in AIMS Lessons training. (September TuesdRinK)idbit
6. Professional development opportunity for science teachers to participate in Vertical Alignnmemg t(diuesday Tidb# Ellis)

7. Professional development opportunity for science teachers to become knowledgeable about EIR, as needed.

8. Utilize Science DOK Flip Charts to generate higher 1 evel

9. Professional development opportunity for Grdd® 5 teachers to participate in Study Island training. (October Tuesday Titines)

10.  Professional development opportunities for teachers to participate in district led Science PD at the STEMM Center.
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Action Steps for Implementation:
Classroom Implementation Action Steps (Teachers and Students):
Using the standards, item specs, and formative assessments, teachers will routinely:

A. Use Various Modes of Instructional Delivery

1. Whole group instruction that includes explicit teaching, teacher modeling, teacher led discussion, cooperative learsjrayngwrifien
responses.
2. Cooperative Learning Groups/Stations that imnajude:
a. Inquiry-based learning opportunities
b. Spiral Review of standards
C. Analysis of data, charts, graphs, video clips
d. Teacheiled review/remediation
e. Handson science labs/experiments
f. Science Vocabulary
. Standarddased Units
1. Refer to k5 Grade Science Vertical Alignment Steps handout to plan lessons that include spiraling of content.
2. |l ncorporate at |l east 3 of the 5 E’ s (Engage, Explore, E X p
3. Spiraling activities that focus on the interprigtatand analysis of multiple data sources (graphs, pictures, data charts, texts).
4, Include assessments that mirror SSA Item Specifications with appropriate rig@d¥d 00K 1, 6680% DOK 2, 1620% DOK 3).
C. EIR Components
1. Standardsased lessons
2. Include culminating task to assess comprehension
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3. Incorporate multiple sources (text, graphics, diagrams, data charts, graphs, etc.)

4. Use Science Flip Charts to create appropriately rigorous
5. Model and incorporate text marking and teacher eling of annotating that requires students to refer to TDER)(K

6. Model and incorporate text marking and annotating that requires students to refer to -H)Q. (3

7. Promote purposeful student talk.

D. Use assessment data (MAP, Study Island, TedCleated) to drive instruction and spiraling task$AP will be given 3 times per year fg
grades 3 and 4 and 2 times per year for grade 5.

E. 4th and 5th grade students will utilize Study Island at least once a Wieakhers will use data reports to makstructional decisions.

F. Grades K5 teachers will implement one/two standards based hamdstivities per week such as: AIMS lessons, Picture Perfect Les
journals, and various science based manipulatives.

Grades K5 teachers will facilitate inlass science investigations that cover the steps of the scientific method.
Grades K5 teachers will facilitate one in class science fair project to be displayed during Science Nights. (January)
G. Grade 4 students will participate in a haiaislab callel Diamond Del Gem Mining Adventuin October4.

Grade 4 students will participate in the Biophilia Center field trip in March, 2020.

Grade 5 students will participate landson stations and activites at the Emerald Coast Science @Qebtecember
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Progress Monitoring:

Initiative

How Will It Be Monitored

Frequency of Official Monitoring

Who Is Responsible To Monitor

Handson Activities/Cooperative | Walkthroughs One/Two times per week Administration
Groups (K5)

Observations Teachers
TDQ District created flip charts | Walkthroughs Weekly Administration

Observations Teachers
Science Night$Science Fair Participation Annually Science Committee
Projects

Teachers

Components of EIR Walkthroughs Weekly Administration

Observations Teachers
Study Island (Grades 4 & 5) Walkthroughs Weekly Administration

Observations Teachers
Standards Based Units Walkthroughs Daily Administration

Observations Teachers

Evaluation of Mid-Year Data:

Evaluation of Targeted School -based Focus& Implementation :

Refinement of Targeted School -based Focus
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School Action Plan
CTE/STEMM: Strategies & Programs to Supportthe Objective

Describe how students are involved in CTE/STEMM activities at your school (e.g., clubs, programs, school initiatives, etc.).

* Robotics Team Comprised of eighteen 5th grade studer@®mpetsin local competitions throughoutelyear.
* Academic Team Comprised of 4th and 5th grade studer@®mpets in on-line competitions throughout the year.

* Science Nights held in Januaryhe Emerald Coast Science Center sets up multiple science stations in the multipurpose rooteiaisd s
comeafter hours (5pRYpm) to participatéK-2) January 21 and {3) January28.

* Grades K5 teachers implement one/two standards based ‘mandstivities per week such as: AIMS lessons, Picture Perfect Lessons, jou
and various sciendeased manipulatives.

* Grades K5 teachers facilitate one in class science fair project to be displayed during Sciencé@dymsdanuary

* Grade 4 students participate in a handdab called Diamond Del Gem Mining AdventumeOctober

* Grade 5 widens participate in handen stations and activites at the Emerald Coast Science Center in December.
* Grade 4 students participate in the Bidia Centerfield trip in March

*Grade 3 students participate in a yearly field trip to the Emerald Ga#stice Center.

* 2nd Grade students in Mrs. Poulsen's class patrticipate in planting and tending to a vegetable garden in the sprisg hdmvegtahe garden
and collect the vegetables for cooking.

* 5th Grade students participate in the Studyridlaomputer program in their science classes.
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) AdvancED

Accreditation Page 1. Leadership Capacity

Accreditation Standards

2. Learning Capacity
3. Resource Capacity

Strategic Plan Focus Area: Improving and Advancing Student Achievement

Ensure access for all students to rigorous and challenging curriculum
Address diverse educational needs through a coordinated support system
Integrate technology in learning by both educators and students

Use avariety of methods to communicate student progress with parents and
stakeholders

1
1
1
1

AdvancED Performance Standards related to this Focus Area

Leadership Capacity Domain

1.1 The system commits to a purpose statement that defines beliefs about teaching an
learning, including expectations for learners.

1.2 Stakeholders collectively demonstrate actions to ensure the achievement of the
OUOOGAI 60 POOPI OA AT A AAOEOAA 1 OO0AIT T A(

1.3 The system engages in a continuous improvement process that produces evidence
including measurable results of improving student learning and professional
practice.

Learning Capacity Domain

2.1 Learners have equitable opportunities to develop skills and achieve the content and

learning priorities established by the system.

2.5 Educatorsimplement a curriculum that is based on high expectations and prepares

learners for their next levels.

Resource Capacity Domain

08¢ 4 EA proressidhal leaBinidg structureand expectations promote collaboration

and collegiality to improve learner periormance and organizational effectiveness.

* All classroom teachers will implement a rigorous curriculum aligned with the Florida Standards/Instructional Practitgsliyiths

evidenced by walkthroughs and lesson plans.

* All classroomteachers will participate in Professional Learning Communities to analyze data, develop teaching practices and engag

study.

* The use of technology will continue to be implemented in classrooms with the use of chrome books, iPads, laptops, etc.
* Two computer labs will be utilized by students to work on needed computer skills and enrichment activities.

* Communication with parents will occur through school newsletters, automated phone calls, the school website and faeglotass pa

newsletterse-mails, phone calls and face to face conferences.
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@Advanc::u

Accreditation Page 1. Leadership Capacity

Accreditation Standards

2. Learning Capacity
3. Resource Capacity

Strateqgic Plan Focus Area: Learning and Working in a Safe and Productive
Environment

1 Provide adequate and appropriate facilities
1 Provide a culture conducive to learning and working
1 Maintain a safe learning and working environment

AdvancED Performance Standards related to this Focus Area

Leadership Capacity Domain

1.4 The governing authority establishes and ensures adherence to policies that are
design to support system effectiveness.

1.7 Leaders implement operational processes and procedures to ensure organizational
effectiveness insupport of teaching and learning.

Learning Capacity Domain

2.2 The learning culture promotes creativity, innovation, and collaborative problem
solving.

¢8ag 4EA 1 AAOIEI ¢ AOI
success.

2.9 Thesystem implements processes to identify and address the specialized needs of
learners.

2.12 The system implements a process to continuously assess its programs and
organizational conditions to improve student learning.

Resource Capacity Domain

3.7 The sysem demonstrates strategic resource management that includes lomgnge
bl ATTETCc ATA OOCA T £ OAOTI OOAAO EiI 00bBDI ¢
3.8 The system allocates human, material, and fiscal resources in alignment with the
OUOOAIT 8 O naedsArid priorits foAmprove student performance and
organizational effectiveness.

OOA AAOGATT PO 1 AAOI

* 100% of parents who repsonded to the Community and Parent Awareness survey reported that our school emphasizes fratsme p

as the number or@riority.

* 100% of parents who responded to the Community and Parent Awareness survey reported that our school maintains arsefet.enviro
* 82% of parents who responded to the Community and Parent Awareness survey reported that our school isawvetimaint

* 81% of parents who responded to the Community and Parent Awareness survey reported that school funds are useddasshppbir tin

financially responsible manner.
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