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Okaloosa County School District  

Vision Statement:  

We inspire a lifelong passion for learning.  
 

Mission Statement:  

We prepare all students to achieve excellence by providing the highest quality education while empowering each individual to positively 
impact their families, communities, and the world.  
 

Core Values:  

Accountability:  7Åȟ ×ÏÒËÉÎÇ ÉÎ ÃÏÎÊÕÎÃÔÉÏÎ ×ÉÔÈ ÓÔÕÄÅÎÔÓȭ ÆÁÍÉÌÉÅÓȟ ÁÃÃÅÐÔ ÒÅÓÐÏÎÓÉÂÉÌÉÔÙ ÔÏ ÅÎÓÕÒÅ ÓÔÕÄÅÎÔ ÌÅÁÒÎÉÎÇȟ ÔÏ ÐÕÒÓÕÅ ÅØÃÅÌÌÅÎÃÅȟ 
and to hold high standards for all.  

Citizenship:  We prepare all students to exercise the duties, rights, and privileges of being a citizen in a local community and global society.  

Excellence: We pursue the highest academic, extracurricular, and personal/professional standards through continuous reflection and 
improvement.  

Integrity:  We embrace a culture in which individuals adhere to exemplary standards and act honorably.  

Personal Growth:  We promote the acquisition of knowledge, skills, and experience to develop individuals with the aspiration, perseverance, 
and resilience to be lifelong learners.  

Respect: We show regard and consideration for all through a culture of dignity, diversity, and empathy.  

Leadership: We provide guidance and direction to accomplish tasks while being a moral compass to others. 
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School Performance  Team 

Identify the names and titles of the School Performance  Plan developers . 

Name Title  

Kelli Sanders Principal 

Kelli Howard Assistant Principal 

Allyson LaVictoire Instructional Coach - Reading 

Paige Parker Instructional Coach - Math 

 Meg Dorsey, Claire Walker Teacher - Kindergarten 

Michelle Adams, Mandy Butler, Lilah Cisneros Teacher - 1st Grade 

Haiden Dauphin, Stacy Callahan, Laura Pink, Amanda Poulsen Teacher - 2nd Grade 

Mike Creel, Rebecca Edwards, Cindy Esmonde, Holly Eubanks  Teacher - 3rd Grade 

Kaite Towe Teacher - 3rd Grade 

Arianna Barnes, Vashti Blumer, Heather Hendrix, Brenda Jones Teacher - 4th Grade 

Christine Calvin, Wendy Carpenter, Heather Costa, Rebekah Marrero Teacher - 5th Grade 

Michele Tiller Teacher - ESE 

            

 

Stakeholder Involvement: Describe the process taken to create the School Performance Plan.  

 

At the beginning of May, administration invited teachers from all grade levels to participate in drafting the School Performance Plan.  Grade level 

representatives met for the ELA, Writing, Math and Science focus areas of the SPP. 

In mid-May, teachers and district coaches gathered according to focus areas and began planning and executing administrative action steps for each 

SPP focus. Administration secured substitutes for a full day for teachers in each of the ELA and Math focus areas and 1/2 day for the Science focus 

area  in order to assure time for in-depth collegial conversations, data analysis, and goal setting.   

Antioch's Academic Writing Plan was revised based on the needs of our students and teachers to drive our work. Results from the three meeting days 

were compiled to provide a foundation for the School Performance Plan ensuring that the teachers remain the initial authors of the plan. Drafts of the 

SPP were shared with Grade Level Chairs. Notes, suggestions for change and questions were addressed by administration and final adjustments were 

made in September. 
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School Profile  
 Antioch Elementary School is a public school with approximately 950 students enrolled in grades Kindergarten through Five.  As the only 

elementary school in Crestview that is not Title 1 eligible, funding remains a challenging priority at Antioch.  Under direction and leadership, the 

faculty and community stakeholders at Antioch set high academic standards and are committed to providing a safe, inviting, and challenging 

environment for all students. 

 

As we continue to implement the Florida Standards we expect to make academic growth and achieve significantly above the norm.  Differentiated 

stations and student-to-student interactions are used to increase the level of collaboration in classrooms.  Accelerated Reading, Accelerated Math, 

MobyMax, Study Island, i-Ready and MAX Scholar programs are used to supplement instruction. 

 

Exceptional Student Education (ESE) programs include Specific Learning Disabilities (SLD), the Communication, Behavior and Socialization 

Units (CBS) for students grades 3-5, Speech and Language and Gifted Education.  Students also attend Physical Education classes 40 minutes 

daily, and Music once a week for 30 minutes.  There is also a 20 minute recess period to provide for needed brain breaks as well as increased 

socialization. 

 

Additionally, a ten-month School Counselor, 2 Military & Family Life Counselors (MFLC)  and a Mental Health Counsleor provide individual and 

small group counseling for students.  Guidance services may also include parent conferences related to student concerns, screenings, and referrals 

to outside resources. 

 

Our Media Center is the hub of our school and provides an outstanding quantity of reading materials on various levels and subjects.  Additionally, 

our book room offers a vast array of leveled books to assist teachers in implementing best practices and scientifically based reading instruction.  

Our PTO and SAC Committee remains involved in stakeholder operations such as the development of the School Performance Plan (SPP) as well 

as supporting the Community Business Partner Program which serves to enrich curriculum by providing additional funding for classroom 

materials. 

 

Antioch has maintained an A+ rating from the State of Florida for the past seventeen years.  We are committed to navigaing beyond our horizons.   
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Community and Parent Awareness  
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Community and Parent Awareness  
 

What does the data tell you regarding the positive aspects of your school?  

1. 100% of our parents agree that our school emphasizes academic performance as the number one priority. 

2. 100% of our parents agree that their child's school maintains a safe environment. 

3. 91% of our parents agree that parent input is valued at their child's school. 

4.  82% of our parents agree that the school uses a variety of methods for parent communication. 

5.  82% of our parents agree that clear expectations of conduct and behavior are communicated to their child. 

6.  82% of our parents agree that homework is used to reinforce what is taught in the classroom. 

7. 82% of our parents agree that they are welcome at our school. 

8. 82% of our parents agree that our school is well maintained. 

9. 82% of our parents agree that the amount of time required for homework assigned is appropriate. 

 

 

 
 
 

 

 

 

 

What does the data tell you regarding the opportunities for improvement in your school?  

1.  36% of our parents disagree that they are made aware of the curriculum program at their child's grade level or course. 

2.  36% of our parents disagree that the health services provided at their child's school support his/her wellness. 

3.  36% of our parents disagree that our principal is an effective leader who meets the needs of our students. 

4.  36% of our parents disagree that the guidance department at their child's school provides for the educational success of their student. 

5.  27% of our parents disagree that their child's teachers do a good job educating their child. 

6.  18% of our parents disagree that their child's school treats everyone fairly, regardless of race, economic status, or other relationships. 
 

 

Provide a description of the various forms of communication to your community and parents . 

* Antioch Website                                                                *Phone Calls 

* Antioch Facebook Page                                                     *Face to Face Conferences     

* Blackboard Connect Call Out System 

* Parent Portal - Grades On-Line      

* Newsletters - Monthly for Principal         

*Newsletters - Weekly for Teachers 

* Okaloosa Schools App        

* E-Mails                   
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Historical School Grade Data 
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Antioch 2017 65 77 66 61 66 54 56 7 445 64 A NO 38 38

Antioch 2018 73 75 73 62 55 48 49 7 435 62 A NO 41 38

Antioch 2019 74 78 75 62 61 47 45 7 442 63 A NO 38 39

District 2019 65 73 69 57 65 48 53 11 733 67 A 44 32

Statet
2019 55 58 56 54 56 45 58 11 652 59 B 55 40

*Percentages not Counted in Calculation
t Calculated by Average of all Districts

Achievement Learning Gains
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School Action Plan 
ESSA Subgroup: Strategies & Programs to Support the Objectives 

 

ESSA Subgroup Focus 

Subgroup: Students with Disabilities 
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School Focus 

What is the cause(s) for this subgroup being an area of focus?  

Students with disabilities at Antioch, as identfied by the Florida Department of Education, have a Federal Percent of Points Index of 47%. This 

subgroup of students have significant derficits in their foundational skills for reading. This means that decoding skills, reading fluency, and reading 

stamina are lacking. They are required to read, comprehend, analyze, and sythesize large quantities of complex texts on FSA and throughout daily 

classroom instruction.  Without remediation and considerable additions to the instruction of these students, we will continue to see this subgroup 

have a low Federal Percent of Points Index 

 

 

What are we doing to target this subgroup?  

This subgroup will be targeted through an intentional block of time called SOAR (Students On Academic Rise) in which ESE teachers and 

paraprofessionals will push in and/or pull out students with disabilities to remediate specific foundational skills and standards that are in need. ESE 

teachers will utilize the UFLI (University of Florida Literacy Institute) small group lesson framework for incorporating multisensory instructional 

strategies to develop foundation skills for reading (decoding, syllabication, fluency, phonics).  

 

 

Targeted School-based Professional Development:  
1. August- ESE Teachers and Instructional Coach will attend the UFLI (University of Florida Literacy Institute) multisensory small group training. 

2. September, October, Decmeber- ESE teachers will voluntarily attend distict message PD for 3rd and 4th-5th grades  

3. As needed coaching sessions with UFLI small group instructional framework and/or district message PD from ELA Instructional coach with the 

ESE teachers 

4. September, October, Decemeber- K-3 classroom teachers will be trained in Orton Gillingham multisensory strategies for remediating 

foundational skills for reading. 

5. September- 4-5 grade classroom teachers will attend a syllabication and morphology Tuesday Tidbit training (with coaching sessions to follow 

as needed)  
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Action Steps for Implementation:  

Classroom Implementation Action Steps (Teachers and Students):  

K-3 Classroom teachers will utilize Orton Gillingham multisensory strategies for teaching foundational skills with all ESE students (Max Scholar 

for level 1 ESE students) 

3-5 Classroom teachers will utilize syllabication instruction and morphology instruction to increase awareness of words, word parts, and to 

strengthen decoding skills 

ESE teachers will utilize the UFLI framework for small group instruction to remediate Students with Disabilities regarding fourndational skills.   

School Implementation Action Steps (Administration, Teachers, and Students):  

Teachers will meet after each MAP administration (data chat) during PLC times to discuss progress that their students with disabilaites are making 

regarding foundational standards. 

Adminstration will revies formative assessment data to determine the progress and effectiveness that multisensory instructional strategies is having 

upon ESE students.  

Students will regulary participate in small group and individualized instruction to remediate foundational skills and standards for reading. 
 

Progress Monitoring:  

Initiative  How Will It B e Monitored  Frequency of Official Monitoring  Who Is Responsible To Monitor  

UFLI Small Group Framework PLCs, Data Chats, Walkthroughs Monthly Teachers and Adminstration 

Max Scholar Implementation 

(Level 1's) 

PLCs, Data Chats, Walkthroughs Monthly Teachers and Adminstration 

Syllabication and Morphology 

Instruction 

PLCs, Data Chats, Walkthroughs Monthly Teachers and Adminstration 

                        

                        

                        
 

Evaluation Following Mid -Year Data: 

Evaluation of Targeted School -based Focus & Implementation:  

      

Refinement of Targeted School-based Focus: 
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School Action Plan 
ELA: Reading & Writing  

 

District Goal:  Students shall demonstrate reading proficiency at or above the expected grade level.  

 

Objectives:  

The percentage of all curriculum students who will make learning gains in reading as defined by the State of Florida on 

the Florida Standards Assessment Test will be at least 75%. 

The percentage of students in the lowest 25% who will make learning gains in reading as defined by the State of 

Florida on the Florida Standards Assessment Test will be at least 60%. 

The percentage of Level 4 and 5 students who will make learning gains in reading on the Florida Standards 

Assessment Test will be at least 65% 
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MAP Reading Proficiency (By Grade)  
ELA (Reading): Data 
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FSA Reading Proficiency (By Grade)  
ELA (Reading): Data 

 

 
 

 

 

School Grade FSA 

2015

FSA 

2016

FSA 

2017

FSA 

2018

FSA 

2019
Gain/Loss 

18-19

Antioch 3 63 69 67 75 78 +3

District 3 61 66 66 66 66 0

Antioch 4 76 61 63 71 65 -6

District 4 64 61 66 62 67 +5

Antioch 5 67 72 61 71 75 +4

District 5 63 62 62 64 67 +3

FSA ELA by Percent Proficient

School Grade

*Header 3

Antioch 3 61 -2 70 -1 58 +4.1 88 +6.6

District 3 56 -2 66 +0.3 51 +1.3 84 +9.7

*Header 4

Antioch 4 53 -4 59 -6 52 +4.7 83 +11 55 -1 50 -1 47 -4 79 +5

District 4 54 0 61 -2 52 +4.1 83 +13 55 +0 50 0 50 -1 75 +2.6

*Header 5

Antioch 5 59 -3 75 +0.6 63 0 87 +7.6 66 +4.2 60 +3 58 +3.2 90 +8.7

District 5 53 -7 72 +0.7 58 -3 83 +4.5 63 +5.3 59 +4.6 56 +4.8 84 +7.8

Write

Purp/Org

Write

Evidence

Write

Convent.

Key

Ideas

Craft &

Struct

Intgr of

Knwl
Lang Write

Write

Purp/Org

Write

Evidence

Write

Convent.

Key

Ideas

Craft &

Struct

Intgr of

Knwl
Lang Write

Key

Ideas

Craft &

Struct

Intgr of

Knwl
Lang

FSA ELA Strands 2019

% Correct / Increase(+), Decrease(-) from Last Year 

(2018)
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FSA ELA Data (By Grade) 
ELA: Data 
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School Action Plan 
ELA: Strategies & Programs to Support the Objectives 

 

Central Focus: ELA Focus Kindergarten ɀ Grade 2 

Keeping the Balanced Literacy Model in mind, use the ELA Foundation Standards and data (e.g., MAP, Max Scholar, iReady, 

formative) to create lessons  

¶ Collaboratively develop targeted, engaging multi-sensory phonemic awareness and phonics lessons for use within the Balanced 

Literacy Model 

¶ How to use Max Scholar in a blended learning environment for identified students 

¶ Using data (e.g., MAP, iReady, Max Scholar, and formative assessments) to collaboratively plan whole group mini-lessons, small 

group instruction, and stations 
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School Focus 

Targeted School-based Focus: 
Teachers will use the Foundation Standards for ELA to develop phonemic awareness and phonics lessons and activities throughout the Balanced 

Literacy Model.  

Targeted School-based Professional Development:  
• Summer Institute- August 1st- :A Fresh Look at Phonics", "Kindergarten Writing", "Learning Progressions for Station Differentiation" 

• K and 1st grade vertical planning for foundational skills sequence- 2nd quarter  

• 1st and 2nd grade vertical planning Journeys and FSA item type alignment- 2nd quarter 

• 2nd and 3rd grade vertical planning for Journeys and FSA item type alignment- Summer/ 1st quarter 

• Voluntary “Developing Assessment Capable Visual Learners” by Fisher, Fry, and Hattie  

• Cooperative Learning Group Instructional Rounds  

• Tuesday Tidbits- August:  Unpacking an Opinion Prompt by Barnes (4-5), Max Scholar by LaVictorie (K-3); September:  Phonics Routines 

by Butler (K-2), Reading Warm-Ups by Edwards (3-5), October: Vertical Alignment for Writing by Thomas (3-5), Fishbowl by Copeland (K-2), 

Text Marking/Annotation by Cisneros (K-2) & LaVictoire (3-5); January:  Mentor Sentence by Dorsey (K), Mentor Sentence by Poulsen (1-2), 

Ranking Relevant Evidence by LaVictorie (3-5); February: Kindergarten Writing by Percival, Skill-Based Small Group Instruction vs. Guided 

Reading by LaVictorie (1-2), Journeys as a Resource by Creel (3-5). 

SOAR Block Training  

• Teachers will meet biweekly in PLCs to collaboratively develop and evaluate small group instruction, station activities, and formative 

assessments based on foundational standards for ELA. 

 

*       District PD Days- September- Max Scholar Training and common planning/implmentation time; October- Max Cholar Training, common 

planning/implementation time, and instructional round to see primary teacher implement a Max Scholar small group; December- Max Scholar 

Training, common planning/implmentation time, and instructional round to see another Max Scholar small group lesson (different foundational 

placement.)  
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Action Steps for Implementation:  

Classroom Implementation Action Steps (Teachers and Students):  

Teachers will use the Foundation Standards for ELA (Print Concepts, Phonological Awareness, Phonics and Word Recognition, and Fluency) and 

data (MAP, Max Scholar, Flickers, iReady, etc.) to develop phonemic awareness and phonics lessons and activities throughout the Balanced 

Literacy Model.  

Instruction will include: 

A- Various Modes of Instructional Delivery (Balanced Literacy Model) 

1.  Whole group instruction that includes explicit teaching, teacher modeling, student talk strategies, cooperative learning groups, evidenced-based 

responses (verbal response with gradual release toward written in 1st and 2nd grade).   

* Teachers will provide evidence-based response stems (Text Talker Anchor Chart) posted in the classroom (1-2). 

* Kindergarten teachers will model and teach the restating of the question for evidence-based verbal responses. 

*  Teachers will utilize purposeful read/alouds and shared reading lessons that incorporate preplanned TDQs at varying DOK levels and Phases 

with an emphasis on Key Ideas and Details and Foundation Standards and skills differentiated by need. 

2.  Differentiated Instruction that includes cooperative learning groups, stations, and teacher led small group instruction utilizing assessment data 

(DRA, iReady, Max Scholar, MAP, classroom assessments) to plan for differentiated groupings and activities. 

* Teachers will give a Phonemic Awareness/Phonics inventory within the first month of school to determine small groups and stations (iReady, 

PAST, Tyner, etc.) 

* Teachers will use inventory data to group students for the Differentiation Block 

* Teachers will use various resources to differentiate phonemic awareness and phonics instruction such as: iReady, FCRR Student Center 

Activities, Tyner, Phonics Dance, Words Their Way, decodable readers, Imagine Learning, Max Scholar 

*  Level 1s and 2s will meet in a small group daily; Level 3s will meet with the teacher a minimum of three times per week; Level 4s and 5s will 

meet with the teacher a minimum of 2 times a week.  
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B- Include Complex Text 

1.  Various sources will be utilized to ensure appropriate text complexity when choosing sources (Journeys, Newsela, Achieve 3000, ReadWorks, 

Studies Weekly, trade books/read alouds).  

2.  Students will be explicitly taught how to critically analyze one source for Key Ideas and Details using pictures and photographs with 

scaffolding toward a picture and a text. 

C.  Text Dependent Questions (TDQs) 

1.  Teachers will write or edit standards-based, rigorous TDQs to drive multiple components of the Balanced Literacy Block. 

2.  Teachers will use carefully crafted TDQs to lead and scaffold students (breadcrumbs) to a culminating task. 

3.  TDQs will drive purposeful student talk to engage students with the text. 

4.  Beginning in January: Teachers (1-2) will explicitly model (through a think-aloud format) how to think through and answer rigorous TDQs at 

varying Phases, DOKs and item types with a gradual release toward student independence.  This will be through a Daily Reading Warm Up based 

on Phase 1 (RL and RI 1.1, 1.2, and 1.3) 

 D. Text Marking & Annotation 

1.  Teachers will model and scaffold purposeful text marking and annotations with respect to a TDQ, culminating task, or phonics skill.  

2.  After explicit teacher modeling and scaffolding, students will begin to purposefully and customarily text mark & annotate based on a TDQ, 

culminating task, and/or phonics skill. 

E.  Purposeful Student Talk 

1.  Students will engage with texts and their associated TDQs through common student talk strategies and protocols such as Fishbowl, Think-Pair-

Share, Go-Go-Mo, Turn and Talk, Pinwheel Discussions, etc.  

2.  Teachers will plan for purposeful engagement by including student talk protocols into daily whole group and small group lessons. 

3. Teacher will model and incorporate citation, supportive, and elaboration phrases into 1st and 2nd grade discussions and eventually writing (chart 

will be provided for posting). 
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F. Multi-Sensory Instructional Strategies 

1. Teachers will routinely plan for the addition of multisensory activities such as air writing, texture writing, Read It- Make It- Write It, 

Movements, songs, etc. to support foundation skill instruction for all components of the Balanced Literacy Block. 

* Teachers will use the Multisensory Strategies Resource when planning for engagement. 
 

Progress Monitoring:  

Initiative  How Will It Be Monitored  Frequency of Official Monitoring  Who Is Responsible To Monitor  

Balanced Literacy Model - Whole 

Group Mini Lessons, 

Stations/Cooperative Learning 

Groups, Small Groups 

Walkthrougs, PLCs, Formal 

Observations 

Bi-Weekly Administration and Classroom 

Teachers 

Use of Complex Texts Walkthroughs, PLCs, Formal 

Observations 

Bi-Weekly Administration and Classroom 

Teachers 

Text Dependent Questions to 

Drove all Components of the 

Balanced Literacy Block 

Walkthroughs, PLCs, Formal 

Observations 

Bi-Weekly Administration and Classroom 

Teachers 

Purposeful Student Talk Walkthroughs, PLCs, Formal 

Observations 

Bi-Weekly Administration and Classroom 

Teachers 

Multisensory Strategies utilized 

during instruction of foundational 

standards 

Walkthroughs, PLCs, Formal 

Observations 

Bi-Weekly Administration and Classroom 

Teachers 

                        
 

 

Evaluation Following Mid -Year Data: 

Evaluation of Targeted School -based Focus & Implementation:  

      

Refinement of Targeted School -based Focus: 
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School Action Plan 
ELA: Strategies & Programs to Support the Objectives 

 

Central Focus: ELA Focus Grades 3-5 

Keeping the end in mind, use the ELA Standards, Item Specifications, Achievement Level Descriptors (ALDs), and data (e.g., MAP, 

FSA, formative) to create lessons  

¶ Collaboratively develop a culminating task (e.g., test, writing task, etc.) that reflects the standard(s) of focus 

¶ Use Item Specifications to create quality questions based on the standards and ALDs which prepare students for the developed 

culminating task 

¶ Investigate how to use grade-level texts from Journeys and supplemental materials as a resource  to plan lessons which prepare 

students for the developed culminating task 
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School Focus 

Targeted School-based Focus: 
Use ALDs, FSA and/or MAP data (RIT ranges and percentile rankings) to drive targeted small group instruction; differentiated accountable 

stations and/or cooperative learning groups; and scaffolded whole group instruction based on standard(s) of focus 

Targeted School-based Professional Development:  
• Summer Institute- August 1st- "Mechanically Inclined", "eBooks to Increase Engagement and Self-Selected Reading", "Integration of 

Science and Social Studies Standards in the ELA Block", "ALDs for Station Differentation" 

• 2nd and 3rd grade vertical planning for Journeys and FSA item type alignment- Summer 

• 3rd and 4th grade vertical planning for FSA writing instruction- (1/2 day during Quarter 1)  

• Voluntary “Developing Assessment Capable Visual Learners” by Fisher, Fry, and Hattie  

• Cooperative Learning Group Instructional Rounds  

• Tuesday Tidbits- August:  Unpacking an Opinion Prompt by Barnes (4-5), Max Scholar by LaVictorie (K-3); September:  Phonics Routines 

by Butler (K-2), Reading Warm-Ups by Edwards (3-5), October: Vertical Alignment for Writing by Thomas (3-5), Fishbowl by Copeland (K-2), 

Text Marking/Annotation by Cisneros (K-2) & LaVictoire (3-5); January:  Mentor Sentence by Dorsey (K), Mentor Sentence by Poulsen (1-2), 

Ranking Relevant Evidence by LaVictorie (3-5); February: Kindergarten Writing by Percival, Skill-Based Small Group Instruction vs. Guided 

Reading by LaVictorie (1-2), Journeys as a Resource by Creel (3-5). 

* Mock Range Finders Simulation - 4th and 5th grade teachers (full day) January 

* District PD Days- 3rd grade will receive the same PDs as K-2 regarding Max Scholar and the planning/instructional rounds that coorespond.; 4th 

and 5th grade will spend the second half of PD 1 calibrating to the FSA rubric in realtion to opinon writing, PD 2 second half will be planning and 

seeing an instructional round of PD 1's lesson(s); and PD 3 will be planning and seeing an instructional round of PD 2's lesson(s).   
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Action Steps for Implementation:  

Classroom Implementation Action Steps (Teachers and Students):  

Teachers will use ALDs, FSA and/or MAP data (RIT ranges and percentile rankings) to drive targeted small group instruction; differentiated 

accountable stations and/or cooperative learning groups; and scaffolded whole group instruction based on standard(s) of focus.  

The instruction will include: 

A.  Various Modes of Instructional Delivery (Balanced Literacy) 

1.  Whole group instruction that includes explicit teaching, teacher modeling, student talk strategies, cooperative learning groups, evidenced-based 

responses, etc. 

*  Teachers will utilize purposeful read/alouds and shared reading lessons that incorporate preplanned TDQs at varying DOK levels and Phases 

with an emphasis on Key Ideas and Details.  

2.  Differentiated Instruction that includes cooperative learning groups, stations, and teacher led small group instruction utilizing assessment data 

(FSA, MAP, classroom assessments) to plan for differentiated groupings and activities. 

*  Level 1s and 2s will meet in a small group daily; Level 3s will meet with the teacher a minimum of three times per week; Level 4s and 5s will 

meet with the teacher a minimum of 2 times a week.  

*  When planning for stations and/or Cooperative Learning Groups: Teacher will plan and implement 4 to 5 purposeful, differentiated stations 

and/or CLGs with accountability based on student data by the 5th week of school; which will occur 4-5 times a week.  

3.  Everyday Instructional Reading or lessons including the following components: multiple sources, text dependent questions (TDQs), text 

marking & annotation, purposeful student talk, writing through reading, focused culminating task. 

B.  Multiple Sources/ Complex Text(s) 

1.  Various sources will be utilized to ensure appropriate text complexity when choosing sources (Journeys, CommonLit, Newsela, Achieve 3000, 

ReadWorks, Story Works, Studies Weekly). 

2.  Students will be explicitly taught how to critically analyze one source for Key Ideas and Details before synthesizing multiple sources. 

* Teachers will begin critical analysis of one source for Key Ideas and Details using a picture or photograph.  
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3.  Instruction will focus on students making connections and synthesizing multiple sources and evaluating the relationship among text selections 

*3rd grade students will independently analyze two or more sources (100-700 words) by mid-November 

 

*4th grade students will independently analyze two or more sources (100-900 words) by the end of the first quarter. 

*5th grade students will independently analyze two or more sources (200-1300 words) by the end of the first quarter. 

C.  Text Dependent Questions (TDQs) 

1.  Teachers will write or edit standards-based, rigorous TDQs to drive multiple components of the Balanced Literacy Block. 

2.  Teachers will use carefully crafted TDQs to lead and scaffold students (breadcrumbs) to a culminating task. 

3.  TDQs will drive purposeful student talk to engage students with the text. 

4.  Teachers (3-5) will explicitly model (through a think-aloud format) how to think through and answer rigorous TDQs at varying Phases, DOKs 

and item types with a gradual release toward student independence.  This will be through a Daily Reading Warm Up: Quarter 1 will be Phase 1 

(Key Ideas and Details), Quarter 2 will layer in Phase 2 (Craft and Structure), and Quarter 3 will layer in Phase 3 (Integration of Knowledge and 

Ideas) 

 D. Text Marking & Annotation 

1.  Teachers will model and scaffold purposeful text marking and annotations with respect to a TDQ or culminating task. 

2.  After explicit teacher modeling and scaffolding, students will begin to purposefully and customarily text mark & annotate based on a TDQ or 

culminating task. 

E.  Purposeful Student Talk 

1.  Students will engage with texts and their associated TDQs through common student talk strategies and protocols such as Socratic Seminar, 

Fishbowl, Think-Pair-Share, Go-Go-Mo, Philosophical Chairs, Turn and Talk, Pinwheel Discussions  

2.  Teachers will plan for purposeful engagement by including student talk protocols into daily whole group and small group lessons. 
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 F.  Writing through Reading 

1.  Teachers will plan for purposeful engagement with texts through Writing through Reading activities such as: Exit Tickets, Graphic Organizers, 

Stop and Jot, citing relevant evidence (ranking), etc. 

 
G.  Student Engagement 

1.  Teachers will promote students to become Assessment Capable Learners (know the learning target for a lesson, can describe where they are in 

relation to the criteria, and use that information to select learning strategies to improve their work) by using ALDs or RIT ranges as success criteria 

and promote reflection on current performance in order to establish future learning goals. 
 

Progress Monitoring:  

Initiative  How Will It Be Monitored  Frequency  of Official Monitoring  Who Is Responsible To Monitor  

Balanced Literacy Model - Whole 

Group mini Lessons, 

Stations/Cooperative Learning 

Groups,  

Walkthroughs, Formal 

Observations, PLCs 

Bi-Weekly Administration and Classroom 

Teachers 

Use of Multiple and Complex 

Texts 

Walkthroughs, Formal 

Observations, PLCs 

Bi-Weekly Administration and Classroom 

Teachers 

Text Dependent Questions to Drive 

all Components of the Balanced 

Literacy Block 

Walkthroughs, Formal 

Observations, PLCs 

Bi-Weekly Administration and Classroom 

Teachers 

Purposeful Student Talk Walkthroughs, Formal 

Observations, PLCs 

Bi-Weekly Administration and Classroom 

Teachers 

Writing Through Reading Walkthroughs, Formal 

Observations, PLCs 

Bi-Weekly Administration and Classroom 

Teachers 

Purposeful Student Engagement Walkthroughs, Formal 

Observations, PLCs 

Bi-Weekly Administration and Classroom 

Teachers 
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Evaluation  Following Mid -Year Data: 

Evaluation of Targeted School -based Focus & Implementation : 

      

Refinement of Tar geted School-based Focus: 
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School Action Plan 
ELA: Strategies & Programs to Support the Objectives 

 

Central Focus: Text -based Writing  
 

School Focus 

Targeted School-based Focus Based on FSA Writing Rubric : 
  Purpose, Focus, Organization    Evidence and Elaboration 
Targeted School-based Professional Development:  
* Writing Focused Tuesday Tidbits - August:  Unpacking an Opinion Prompt by Barnes (4-5); October:  Vertical Alignment for Writing by 

Thomas (3-5), Vertical Alignment for Writing by LaVictorie (1-2); November/December:  Text Marking/Annotation by Cisneros (K-2) & 

LaVictorie (3-5); January:  Mentor Sentence by Dorsey (K), Mentor Sentence by Poulsen (1-2), Ranking Relevant Evidence LaVictorie (3-5); 

February:  Kindergarten Writing by Percival 

 

* Mock Range Finders Simulation - 4th and 5th grade teachers (full day) January - (To become familiar with State Scoring Samplers and how to 

use these instructionally) 
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GRADE 

LEVEL 
UNPACKING THE PROMPT 

K 

Teacher will: 

¶ Model text marking the prompt (verbal and/or written prompt)  
¶ Model use of non-examples to understand the topic to address today 
¶ Establish prior knowledge, addressing unfamiliar terms through discussion and relating experience 
¶ Provide concrete learning experiences using five senses before exposure to prompt 

 
Students will: 

¶ Participate in whole group text marking (verbal and/or written prompt)  
¶ Recognize non-examples to understand the topic to address today 
¶ Share prior knowledge, addressing unfamiliar terms through discussion and relating experience 
¶ Participate in concrete learning experiences using five senses before exposure to prompt 

1 

Teacher will: 

¶ Question students about topic and models text marking the prompt through think alouds, by the end of the year, students will 
be able to identify the topic and text mark the prompt with support and prompting (verbal and/or written prompt) 

¶ Facilitate class discussion, to determine mode of writing (PIE), by the end of the year, students use clue words in the prompt 
to determine mode of writing with teacher support 

¶ Establish prior knowledge, addressing unfamiliar terms through discussion and relating experience, by the end of the year, 
students independently relate topic to their own background knowledge 

¶ Provide concrete learning experiences using five senses to enhance prompt understanding 
 

Students will: 

¶ Address questions about topic and practice text marking the prompt through think alouds, by the end of the year, be able to 
identify the topic and text mark the prompt with support and prompting (verbal and/or written prompt)  

¶ Through class discussion, will determine mode of writing (PIE), by the end of the year, students use clue words in the prompt 
to determine mode of writing with teacher support 

¶ Share prior knowledge, addressing unfamiliar terms through discussion and relating experience, by the end of the year, 
students independently relate topic to their own background knowledge 

¶ Participate in concrete learning experiences using five senses to enhance prompt understanding 
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2 

Teacher will: 

¶ Question students about topic and models text marking the prompt, through questioning students determine the needed text 
marking for the prompt 

¶ Facilitate student talk and questioning, to determine mode of writing (Persuade (opinion), Inform, Entertain(narrative)=PIE), 
model use of clue words in the prompt to determine mode of writing with teacher support as needed 
 

Student will: 

¶ Address questions about topic and participate in text marking the prompt, to determine the needed text marking for the 
prompt 

¶ Participate in student talk and scaffolded teacher questioning, determine mode of writing (Persuade (opinion), Inform, 
Entertain(narrative)=PIE), by the end of the year,  use clue words in the prompt to determine mode of writing with teacher 
support as needed 

3 

Teacher will: 

¶ Model text marking the prompt during the first exposure for each mode of writing.  
¶ 0ÒÏÖÉÄÅ ÆÅÅÄÂÁÃË ÏÎ ÔÈÅ ÓÔÕÄÅÎÔȭÓ ÕÎÐÁÃËÉÎÇ ÁÎÄ ÍÁÒËÉÎÇ ÏÆ ÔÈÅ ÐÒÏÍÐÔ  

 
Students will: 

¶ Independently mark the prompt and determine the mode of writing (PIE) 
¶ Independently practice unpacking and marking the prompt with feedback from the teacher 

4 

Teacher will: 

¶ Model text marking the prompt during the first exposure for each mode of writing.  
¶ 0ÒÏÖÉÄÅ ÆÅÅÄÂÁÃË ÏÎ ÔÈÅ ÓÔÕÄÅÎÔȭÓ ÕÎÐÁÃËÉÎÇ ÁÎÄ ÍÁÒËÉÎÇ ÏÆ ÔÈÅ ÐÒÏÍÐÔ  

 
Student will:  

¶ Independently mark the prompt and determine the mode of writing (PIE) 
¶ Students will independently practice unpacking and marking the prompt with feedback from the teacher 

5 
Teacher will: 

¶ Models text marking the prompt during the first exposure for each mode of writing.  
¶ 0ÒÏÖÉÄÅ ÆÅÅÄÂÁÃË ÏÎ ÔÈÅ ÓÔÕÄÅÎÔȭÓ ÕÎÐÁÃËÉÎÇ ÁÎÄ ÍÁÒËÉÎÇ ÏÆ ÔÈÅ ÐÒÏÍÐÔ 
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Students will: 

¶ Independently practice unpacking and marking the prompt with feedback from the teacher and determine the mode of 
writing (PIE)  

¶ Students will independently practice unpacking and marking the prompt with feedback from the teacher 

 TEXT MARKING 

K 

Teacher will: 

¶ Questions students about background knowledge on the topic to establish purpose for reading and then writing 
¶ Plan and implement read alouds or shared reading with text dependent questions in all phases and at varying DOKs 
¶ Create chart or complete graphic organizer with details, followed by determining relevance of student suggested details with 

prompting and support  
 

Students will: 

¶ Throughout the year, with read alouds or shared reading students will participate in highlighting and text coding relevant 
details as described in the prompt, with teacher prompting and support 

¶ Use background knowledge on the topic to establish purpose for reading and then writing 
¶ Participate in read alouds or shared reading with text dependent questions in all phases and at varying DOKs 
¶ Help create chart or complete graphic organizer with details, followed by determining relevance of suggested details with 

prompting and support  
¶ Throughout the year, with read alouds or shared reading students will participate in highlighting and text coding relevant 

details as described in the prompt, with teacher prompting and support 

1 

Teacher will: 

¶ Question students about background knowledge on the topic to establish purpose for reading and then writing 
¶ Plan and implement shared reading (student and teacher copies of passages) with TDQs in all phases and at varying DOKs 
¶ Throughout the year, with shared reading students will provide opportunities for students to participate in highlighting and 

text coding relevant details as well as annotating to address the prompt, with teacher support 
 

Students will:  

¶ Use background knowledge on the topic to establish purpose for reading and then writing 
¶ Participate in shared reading (student and teacher copies of passages) with TDQs in all phases and at varying DOKs 
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¶ Throughout the year, with shared reading participate in highlighting and text coding relevant details as well as annotating to 
address the prompt, with teacher support 

2 

Teacher will: 

¶ Questions students to establish purpose for reading/writing to the topic. Use student input to determine how to code the text.  
¶ Plan and implement shared reading (student and teacher copies of passages) with TDQs in all phases and at varying DOKs 
¶ Use the discussions from the TDQs,  teachers will collaboratively, with students, identify relevant text evidence to support 

writing  
¶ Provide opportunities for students to participate in highlighting and text coding relevant details as well as annotating to 

address the prompt, with teacher support 
 

Students will: 

¶ Establish purpose for reading/writing to the topic. Students will help teacher determine how to code the text.  
¶ Participate in shared reading (student and teacher copies of passages) with TDQs in all phases and at varying DOKs 
¶ Using the discussions from the TDQs, students will collaboratively, with the teacher, identify relevant text evidence to support 

writing  
¶ Throughout the year, with shared reading students will participate in highlighting and text coding relevant details as well as 

annotating to address the prompt, with teacher support 

3 

Teacher will: 

¶ Model how to establish purpose for reading/writing to the topic during initial exposure of each mode of writing 
¶ Through a gradual release model, teachers will collaboratively, with students, identify how to code the text based on the 

prompt 
¶ Scaffold instruction as needed based on the needs of the students through gradual release to help students  determine relevant 

text evidence to support writing 
¶ Plan and implement shared reading (student and teacher copies of passages) with TDQs in all phases and at varying DOKs 
¶ Provide opportunities for students to participate in shared reading and highlight and text coding relevant details as well as 

annotating to address the prompt, with teacher support 
 

Students will: 

¶ Establish purpose for reading/writing to the topic 
¶ Students will collaboratively, with teachers, identify how to code the text based on the prompt 
¶ Determine relevant text evidence to support writing 
¶ Participate in shared reading (student and teacher copies of passages) with TDQs in all phases and at varying DOKs 
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¶ Participate in shared reading and highlight and text coding relevant details as well as annotating to address the prompt, with 
teacher support 

4 

Teacher will: 

¶ Model how to establish purpose for reading/writing to the topic during initial exposure of each mode of writing 
¶ Use student input to determine how to code the text based on the prompt 
¶ Through a gradual release model teachers will collaboratively, with students, identify how to code text evidence to support 

writing, provide scaffolding as needed based on the needs of the students.  
¶ Provide opportunities for discussing evidence selected with justification. Allow for students to model by sharing their work. 

Teacher will provide feedback. 
¶ Plan and implement shared reading (student and teacher copies of passages) with TDQs in all phases and at varying DOKs 
¶ Provide opportunities for students to participate in highlighting and text coding relevant details as well as annotating to 

address the prompt, with teacher support 
 

Students will: 

¶ Establish purpose for reading/writing to the topic after teacher models during initial exposure  
¶ Help teacher determine how to code the text based on the prompt 
¶ Students will collaboratively, with teachers, identify how to code text evidence to support writing, teacher scaffolding will be 

provided as needed based on the needs of the students.  
¶ Participate in discussing evidence selected with justification. Students to model by sharing their work. Students will provide 

feedback. 
¶  By the end of the year, Independently determine relevant text evidence to support writing 
¶ Participate in shared reading (student and teacher copies of passages) with TDQs in all phases and at varying DOKs 
¶ Throughout the year, participate in highlighting and text coding relevant details as well as annotating to address the prompt, 

with teacher support 

5 

Teacher will: 

¶ Model how to establish purpose for reading/writing to the topic during initial exposure of each mode of writing 
¶ Provide opportunities for students to determine how to code the text based on the prompt 
¶ Through a gradual release model, teachers will collaboratively, with student input, identify relevant text evidence to support 

writing, teacher scaffolding will be provided as needed based on the needs of the students  
¶ After students independently read and mark their text, provide opportunities for discussing evidence selected with justification. 

Allow for students to model by sharing their work. Teacher and students will provide feedback. 
¶ Provide opportunities for students to independent read (student and teacher copies of passages) with TDQs in all phases and at 

varying DOKs 



31 

 

 

¶ Provide opportunities throughout the year, for students to participate in highlighting and text coding relevant details  
 

Students will: 

¶ Establish purpose for reading/writing to the topic after teacher models during initial exposure  
¶ Determine how to code the text based on the prompt 
¶ Collaboratively, with teacher,  identify relevant text evidence to support writing, teacher scaffolding will be provided as needed 

based on the needs of the students  
¶ Independently read and mark their text, participate in discussions of evidence selected with justification. Model by sharing 

their work. Provide feedback to peers. 
¶ Independently read (student and teacher copies of passages) with TDQs in all phases and at varying DOKs 
¶ Throughout the year, participate in highlighting and text coding relevant details  
¶ Throughout the year, Use annotations of their SPEC ideas to use later for elaboration, as well as annotating questions at all 

DOKs to help them synthesize across texts 

 PLANNING 

K 

Teacher will: 
¶ Provide for multiple reads of the text with TDQs in all phases and at varying DOKs 
¶ Discuss text evidence to support the focus of the prompt with student input 
¶ Chart or complete graphic organizer collaboratively with students to support comprehension 
¶ Clarify misconceptions and non-relevant details 

 
Students will: 
¶ Participate in multiple reads of the text with TDQs in all phases and at varying DOKs 
¶ Discuss text evidence to support the focus of the prompt with teacher  
¶ Participate in completion of graphic organizer collaboratively to support comprehension 
¶ Participate in clarification of misconceptions and non-relevant details 

1 

Teacher will: 
¶ Provide for multiple reads of the text with TDQs in all phases and at varying DOKs 
¶ Discuss text evidence to support the focus of the prompt with student input  
¶ Chart or complete graphic organizer collaboratively through sharing the pen to support comprehension 
¶ Clarify misconceptions and non-relevant details 

 
Students will: 
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¶ Participate in multiple reads of the text with TDQs in all phases and at varying DOKs 
¶ Participate in discussions of text evidence to support the focus of the prompt 
¶ Chart or complete graphic organizer collaboratively through sharing the pen to support comprehension 
¶ Participate in clarification of misconceptions and non-relevant details 

2 

Teachers will: 
¶ Provide opportunities for students to participate in class discussion, text marking, and creating student/teacher charts to 

then use for a graphic organizer to plan their writing with prompting and support as needed.  
 

Students will:  
¶ Use class discussion, text marking, student/teacher created charts to use a graphic organizer to plan their writing with 

prompting and support as needed.  
¶ Craft their thesis statement based on the prompt 

3 

Teachers will: 
¶ Provide opportunities for students to participate in class discussion, text marking, annotations, creating student/teacher 

charts to use a graphic organizer that is appropriate to the prompt-driven text structure to plan their writing, with support as 
needed. 
 

Students will: 

¶ By the end of the year, use class discussion, text marking, annotations, student/teacher created charts to use a graphic 

organizer that is appropriate to the prompt-driven text structure to plan their writing, with support as needed. 

¶ Craft their thesis statement based on the prompt 

4 

Teacher will: 
¶ Provide opportunities for students to use class discussion, text marking, annotations, student/teacher created charts to use a 

graphic organizer that is appropriate to the prompt-driven text structure to plan their writing  
 

Students will: 
¶ By the end of the year, use class discussion, text marking, annotations, student/teacher created charts to use a graphic 

organizer that is appropriate to the prompt-driven text structure to plan their writing  
¶ Craft their thesis statement based on the prompt 

5 

Teachers will: 
¶ Provide opportunities for students to use text marking, annotations, student/teacher created charts to use a graphic 

organizer that is appropriate to the prompt-driven text structure to plan their writing. Students organize their selected 
evidence, elaboration, and transitions.  
 

Students will: 
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¶ By the end of the year, use text marking, annotations, student/teacher created charts to use a graphic organizer that is 
appropriate to the prompt-driven text structure to plan their writing. Organize their selected evidence, elaboration, and 
transitions.  

¶ Craft their thesis statement based on the prompt 

 SCAFFOLDING INSTRUCTION FROM ONE TO MULTIPLE SOURCES 

K 

Teacher will: 
¶ Read passage(s) multiple times and discusses, with exposure to two or more sources taking place by the second nine weeks 

 
Students will:  
¶ Listen to passage(s) read multiple times and participate in discussions, with exposure to two or more sources taking place by 

the second nine weeks 
 

1 
Teacher will: 
¶ Reads two passages multiple times and lead class discussions 

 
Students will:  
¶ Listen to their teacher read two passages multiple times and participate in class discussion about those passages 

2 

Teacher will:  
¶ Model and provide practice for comparing two texts 

 
Students will:  
¶ Actively participate in comparing two texts 
¶ By the end of the year, compare two texts independently 

3 
Teacher will: 
¶ Provide opportunities for students to analyze two or more sources 

 
Students will:  
¶ Independently analyze two or more sources 

4 
Teacher will: 
¶ Provide opportunities for students to analyze three sources by the beginning of the second nine weeks, with four sources 

being used by the end of the year 
 

Students will: 
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¶ Independently analyze three sources by the beginning of the second nine weeks, with four sources being used by the end of 
the year 

5 

Teacher will:  
¶ Provide opportunities for students to practice independently analyzing and synthesizing four sources by the beginning of the 

second nine weeks 
 

Students will: 
¶ Fifth grade students will independently analyze four sources by the beginning of the second nine weeks 

 INTRODUCTION 

K 

Teacher will: 
¶ Model, provide practice, and provide prompting and support to assist students in writing (which includes developmentally 

appropriate phonetic spelling) and illustrating the topic with limited extraneous information  
 

Student will: 
¶ With prompting, support, and use of resources, write (which includes developmentally appropriate phonetic spelling) and 

illustrate the topic with limited extraneous information  

1 

Teacher will: 
¶ Model and provide practice of writing an introduction sentence that addresses the prompt. 
¶ Use mentor sentences to identify and model elements of an effective introduction 

 
Students will: 
¶ Practice writing introductions in response to reading during Everyday Instructional Reading. 
¶ By the end of the school year, write an introduction sentence that addresses the prompt. 

2 

Teacher will: 
¶ Model and provide practice of writing an introductory paragraph to include a thesis statement to introduce the topic, with a 

transitional sentence 
¶ Use mentor sentences/texts to identify and model elements of an effective introduction 

 
Students will: 
¶ Write an introductory paragraph to include a thesis statement to introduce the topic, with a transitional sentence 
¶ Practice writing introductions in response to reading during Everyday Instructional Reading. 
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3 

Teacher will: 
¶ Model and provide practice of writing an introductory paragraph to include a grabber, a thesis statement, transitional 

sentence 
¶ Use mentor texts to identify and model elements of an effective introduction 
¶ Model and provide practice for writing quality paragraphs (topic sentence, details to support, and concluding statement/transitional 

statement). 

 
Students will: 
¶ Practice writing introductions in r esponse to reading during Everyday Instructional Reading. 
¶ By the end of the year, write an introductory paragraph to include a grabber, a thesis statement, transitional sentence 
¶ Students will practice writing quality paragraphs (topic sentence, details to support, and concluding statement/transitional statement). 

4 

Teacher will: 
¶ Model and provide practice of writing an introductory paragraph to include a grabber, a thesis statement that restates the 

prompt, introduce topics of body paragraphs, and transitional sentence 
¶ Use mentor texts to identify and model elements of an effective introduction 
¶ Explicitly teach and model specific types of effective introductory paragraph strategies (Funnel, Turn-About, Quotation, Rhetorical Question, 

Definition)  

 
Students will: 
¶ By the end of the year, write an introductory paragraph to include a grabber, a thesis statement that restates the prompt, 

introduce topics of body paragraphs, and transitional sentence 
¶ Practice writing introductions in response to reading during Everyday Instructional Reading. 
¶ Practice using specific types of effective introductory paragraph strategies (Funnel, Turn-About, Quotation, Rhetorical 

Question, Definition) 

5 

Teacher will: 
¶ Model and provide practice of writing an introductory paragraph to include a grabber, a thesis statement that restates the 

prompt, introduce topics of body paragraphs that would establish the structure of the writing, and transitional sentence 
¶ Use mentor texts to identify and model elements of an effective introduction  
¶ Explicitly teach and model specific types of effective introductory paragraph strategies (Funnel, Turn-About, Quotation, Rhetorical Question, 

Definition)  

 
Students will: 
¶ By the end of the year, write an introductory paragraph to include a grabber, a thesis statement that restates the prompt, 

introduce topics of body paragraphs that would establish the structure of the writing, and transitional sentence 
¶ Practice writing introductions in response to reading during Everyday Instructional Reading. 



36 

 

 

¶ Practice using specific types of effective introductory paragraph strategies (Funnel, Turn-About, Quotation, Rhetorical 
Question, Definition) 

 CONCLUSION 

K 

Teacher will: 
¶ Model, provide practice, and provide prompting and support to assist a student with writing (which includes developmentally 

appropriate phonetic spelling) and illustrating the topic with limited extraneous information 
 

Students will: 
¶ With prompting, support, and use of resources, write (which includes developmentally appropriate phonetic spelling) and 

illustrate the topic with limited extraneous information  

1 
Teacher will: 
¶ Model and provide practice of writing a concluding sentence that provides a sense of closure. 

 
Students will: 
¶ By the end of the school year,  write a concluding sentence that provides a sense of closure. 

2 

Teacher will: 
¶ Model and provide practice of writing an effective conclusion, specifically how a conclusion reinforces the introduction in 

relation to the purpose and task of the prompt. 
 

Students will: 
¶ By the end of the year,  write a concluding paragraph that reemphasizes the topic and gives a concluding sentence 
¶ Identify elements of effective conclusions in anchor papers. 
¶ Practice writing conclusions in Everyday Instructional Reading. 

3 

Teacher will: 
¶ Model and provide practice of writing a concluding paragraph that restates the thesis statement, restates the body paragraph 

topics, and gives a final thought 
 

Students will: 
¶ By the end of the year, write a concluding paragraph that restates the thesis statement, restates the body paragraph topics, and 

gives a final thought 
¶ Identify elements of effective conclusions in anchor papers. 
¶ Practice writing conclusions in Everyday Instructional Reading. 
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4 

Teacher will: 
¶ Model and provide practice of writing a concluding paragraph that includes transitional phrase(s), restates the thesis, 

synthesizes the paragraph topics, and a final thought that gives a feeling of completeness 
 

Students will: 
¶ By the end of the year, write a concluding paragraph that includes transitional phrase(s), restates the thesis, synthesizes the 

paragraph topics, and a final thought that gives a feeling of completeness 
¶ Identify elements of effective conclusions in anchor papers. 
¶ Practice writing conclusions in Everyday Instructional Reading. 

5 

Teacher will: 
¶ Model and provide practice of writing a concluding paragraph that includes transitional phrase(s), restates the thesis, 

synthesizes the paragraph topics, and a final thought that gives a feeling of completeness 
 

Students will: 
¶ By the end of the year, write a concluding paragraph that includes transitional phrase(s), restates the thesis, synthesizes the 

paragraph topics, and a final thought that gives a feeling of completeness 
¶ Identify elements of effective conclusions in anchor papers. 
¶ Practice writing conclusions in Everyday Instructional Reading. 

 CITING RELEVANT EVIDENCE 

K 

Teacher will: 
¶ Provide modeling, practice, and prompting and support to assist students in providing evidence and elaboration through 

drawing, dictation, and writing, which may include extraneous details. 
 

Students will: 
¶ With prompting, support, and use of resources, provide evidence and elaboration through drawing, dictation, and writing, 

which may include extraneous details. 

1 

Teacher will: 
¶ Model and provide practice of referring back to text-marking, anchor charts, graphic organizers to include at least one piece of 

relevant text-based evidence. 
¶ Use student writings to model use of relevant text evidence 

 
Students will: 
¶ Refer back to text-marking, anchor charts, graphic organizers to include at least one piece of relevant text-based evidence. 
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¶ Use student writing samples to increase their ability to use relevant text evidence 

2 

Teacher will: 
¶ Model and provide practice of referring back to text-marking, anchor charts, graphic organizers to include at least two pieces 

of relevant text-based evidence 
¶ Model and provide practice of integrating relevant text evidence into writings.  
¶ Use student writings to model use of relevant text evidence 

 
Students will: 
¶ Refer back to text-marking, anchor charts, graphic organizers to include at least two pieces of relevant text-based evidence 
¶ By the end of the year, integrate relevant text evidence into their writings.  
¶ Study student writing samples to increase their ability to use relevant text evidence 

3 

Teacher will: 
¶ Model and provide practice of integrating relevant text evidence  
¶ Model and provide practice giving appropriate citation (literature or informational) 
¶ Use student writings to model use of relevant text evidence 
¶ Provide writing tasks and Everyday Instructional Reading tasks that require students to practice citing evidence 
¶ Teacher will model how to paraphrase what the text explicitly says 

 
Students will: 
¶ Practice paraphrasing what the text explicitly says 
¶ By the end of the year, integrate relevant text evidence  
¶ Give appropriate citation (literature or informational)  
¶ Study student writing samples to increase their ability to integrate relevant text evidence 
¶ Practice citing evidence in both writing tasks and Everyday Instructional Reading tasks.   
¶ Practice paraphrasing what the text explicitly says 

4 

Teacher will: 
¶ Model and provide practice of identifying relevant text evidence to support writing and smoothly integrate within the 

paragraphs 
¶ Unpack the FSA rubric as it pertains to effective citations with the students 
¶ Create anchor papers that exhibit the use of effective evidence with students 
¶ Create anchor charts with sentence stems for citing evidence to give credit to the resource with students(with continued 

practice move to less formulaic writing).  
 

Students will:  
¶ Identify relevant text evidence of multiple sources and use text evidence from multiple sources to synthesize/analyze  
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¶ Practice citing evidence in both writing tasks and Everyday Instructional Reading tasks.  
¶ Practice paraphrasing what the text explicitly says 
¶ Identify relevant text evidence to support writing and smoothly integrate within the paragraphs 
¶ Students will unpack the FSA rubric as it pertains to effective citations with the teacher 
¶ Create anchor papers that exhibit the use of effective evidence with the teacher 
¶ Create anchor charts with sentence stems for citing evidence to give credit to the resource with the teacher (with continued 

practice move to less formulaic writing).   
¶ Identify relevant text evidence in multiple sources and how using text evidence from multiple sources to synthesize/analyze  
¶ Practice citing evidence in both writing tasks and Everyday Instructional Reading tasks.  
¶ Practice paraphrasing what the text explicitly says 

5 

Teacher will: 
¶ Model and provide practice of identifying relevant text evidence to support writing and smoothly integrate within the 

paragraphs 
¶ Teacher will unpack the FSA rubric as it pertains to effective citations with the students 
¶ Create anchor papers that exhibit the use of effective evidence with the students 
¶ Create anchor charts with sentence stems for citing evidence to give credit to the resource with the students(with continued 

practice move to less formulaic writing).  
 

Students will: 
¶ Through paraphrasing and integrating at least one direct quote, explain what the text says explicitly and draw inferences from 

the text 
¶ Identify use of relevant text evidence from multiple sources and how using text evidence from multiple sources to 

synthesize/analyze 
¶ Practice citing evidence in both writing tasks and Everyday Instructional Reading tasks.   
¶ Identify relevant text evidence to support writing and smoothly integrate within the paragraphs 
¶ Students will unpack the FSA rubric as it pertains to effective citations with the teacher 
¶ Create anchor papers that exhibit the use of effective evidence with the teacher 
¶ Create anchor charts with sentence stems for citing evidence to give credit to the resource with the teacher (with continued 

practice move to less formulaic writing).    

 ADDRESSING ELABORATION 

K Teacher will: 
¶ Model, provide practice and provide prompting and support to assist students with providing evidence and elaboration 

through drawing, dictation, and writing, which may include extraneous details. 
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Students will: 
¶ With prompting, support, and use of resources, provide evidence and elaboration through drawing, dictation, and writing, 

which may include extraneous details. 

1 

Teacher will: 
¶ Define elaboration and explain how it is ÕÓÅÄ ÔÏ ÅÎÈÁÎÃÅ ÁÎ ÁÕÔÈÏÒȭÓ ÐÕÒÐÏÓÅȢ 
¶ 4ÅÁÃÈÅÒÓ ×ÉÌÌ ÃÒÅÁÔÅ ÁÎÃÈÏÒ ÃÈÁÒÔÓ ×ÉÔÈ ÓÅÎÔÅÎÃÅ ÓÔÅÍÓ ÆÏÒ ÅÌÁÂÏÒÁÔÉÏÎ ÓÕÃÈ ÁÓ Ȱ) ÔÈÉÎË ÔÈÉÓ ÂÅÃÁÕÓÅȣȱ ×ÉÔÈ ÔÈÅ ÓÔÕÄÅÎÔÓ ɉ×ÉÔh 

continued practice move to less formulaic writing). 
 

Students will: 
¶ With guidance and support, explain the relevance of the text-based evidence they have chosen. 
¶ 3ÔÕÄÅÎÔÓ ×ÉÌÌ ÃÒÅÁÔÅ ÁÎÃÈÏÒ ÃÈÁÒÔÓ ×ÉÔÈ ÓÅÎÔÅÎÃÅ ÓÔÅÍÓ ÆÏÒ ÅÌÁÂÏÒÁÔÉÏÎ ÓÕÃÈ ÁÓ Ȱ) ÔÈÉÎË ÔÈÉÓ ÂÅÃÁÕÓÅȣȱ ×ÉÔÈ ÔÈÅ ÔÅÁÃÈÅÒ ɉ×ÉÔÈ 

continued practice move to less formulaic writing). 

2 

Teacher will: 
¶ Model and provide practice of effective elaboration 
¶ 4ÅÁÃÈÅÒÓ ×ÉÌÌ ÄÅÆÉÎÅ ÅÌÁÂÏÒÁÔÉÏÎ ÁÎÄ ÅØÐÌÁÉÎ ÈÏ× ÉÔ ÉÓ ÕÓÅÄ ÔÏ ÅÎÈÁÎÃÅ ÁÎ ÁÕÔÈÏÒȭÓ ÐÕÒÐÏÓÅȢ 
¶ Share anchor papers that show examples and non-examples of effective elaboration  
¶ Teachers will ÃÒÅÁÔÅ ÁÎÃÈÏÒ ÃÈÁÒÔÓ ×ÉÔÈ ÓÅÎÔÅÎÃÅ ÓÔÅÍÓ ÆÏÒ ÅÌÁÂÏÒÁÔÉÏÎ ÓÕÃÈ ÁÓ Ȱ4ÈÉÓ ÉÓ ÉÍÐÏÒÔÁÎÔ ÂÅÃÁÕÓÅȣȱ ×ÉÔÈ ÔÈÅ ÓÔÕÄÅÎÔÓ 

(with continued practice move to less formulaic writing). 
¶ Provide opportunities for students to practice elaborating on evidence in both writing tasks and Everyday Instructional 

Reading tasks. 
 

Students will: 
¶ Include elaboration with guidance and support 
¶ Study anchor papers to better understand effective and non-effective elaboration  
¶ Create anchor charts with sentence stems for elaboration such aÓ Ȱ4ÈÉÓ ÉÓ ÉÍÐÏÒÔÁÎÔ ÂÅÃÁÕÓÅȣȱ ×ÉÔÈ ÔÈÅ ÔÅÁÃÈÅÒÓ ɉ×ÉÔÈ 

continued practice move to less formulaic writing). 
¶ Practice elaborating on evidence in both writing tasks and Everyday Instructional Reading tasks.   

3 

Teacher will: 
¶ Model and provide practice of including elaboration 
¶ Share anchor papers that show examples and non-examples of effective elaboration  
¶ #ÒÅÁÔÅ ÁÎÃÈÏÒ ÃÈÁÒÔÓ ×ÉÔÈ ÓÅÎÔÅÎÃÅ ÓÔÅÍÓ ÆÏÒ ÅÌÁÂÏÒÁÔÉÏÎ ÓÕÃÈ ÁÓ Ȱ4ÈÉÓ ÒÅÍÉÎÄÓ ÍÅ ÏÆȣ 4ÈÉÓ ÇÉÖÅÓ ÍÅ ÔÈÅ ÉÍÐÒÅÓÓÉÏÎ ÔÈÁÔȣ 
7ÉÔÈ ÔÈÉÓ ÉÎ ÍÉÎÄȟ ) ÔÈÉÎËȣȱ ×ÉÔÈ ÔÈÅ ÓÔÕÄÅÎÔÓ ɉ×ÉÔÈ ÃÏÎÔÉÎÕÅÄ ÐÒÁÃÔÉÃÅ ÍÏÖÅ ÔÏ ÌÅÓÓ ÆÏÒÍÕÌÁÉÃ ×ÒÉÔÉÎÇɊȢȱ 

Students will: 
¶ Practice elaborating on evidence in both writing tasks and Everyday Instructional Reading tasks. 
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¶ By the end of the year, include elaboration 
¶ Study anchor papers that show examples and non-examples of effective elaboration to increase their knowledge of elaboration 
¶ 3ÔÕÄÅÎÔÓ ×ÉÌÌ ÃÒÅÁÔÅ ÁÎÃÈÏÒ ÃÈÁÒÔÓ ×ÉÔÈ ÓÅÎÔÅÎÃÅ ÓÔÅÍÓ ÆÏÒ ÅÌÁÂÏÒÁÔÉÏÎ ÓÕÃÈ ÁÓ Ȱ4ÈÉÓ ÒÅÍÉÎÄÓ ÍÅ ÏÆȣ 4ÈÉÓ ÇÉÖÅÓ ÍÅ ÔÈÅ 
ÉÍÐÒÅÓÓÉÏÎ ÔÈÁÔȣ 7ÉÔÈ ÔÈÉÓ ÉÎ ÍÉÎÄȟ ) ÔÈÉÎËȣȱ ×ÉÔÈ ÔÈÅ ÓÔÕÄÅÎÔÓ ɉ×ÉÔÈ ÃÏÎÔÉÎÕÅÄ ÐÒÁÃÔÉÃÅ ÍÏÖÅ ÔÏ ÌÅÓÓ ÆÏÒÍÕÌÁÉÃ ×ÒÉÔÉÎÇɊȢȱ 

¶ Practice elaborating on evidence in both writing tasks and Everyday Instructional Reading tasks. 

4 

Teacher will: 
¶ Model and provide practice of how to include effective elaboration 
¶ Share anchor papers that show examples and non-examples of effective elaboration  
¶ Teachers will create anchor charts that give examples of different types of elaboration to include  connections to self, world, 

and text using SPEC (Social, Political, Economical, Environment, Community, Change, and Culture) with the students 
Students will: 
¶ Practice elaborating on evidence in both writing tasks and Everyday Instructional Reading tasks. 
¶ Include effective elaboration 
¶ Study anchor papers that show examples and non-examples of effective elaboration in order to improve their knowledge of 

elaboration 
¶ Students will create anchor charts that give examples of different types of elaboration to include connections to self, world, and 

text using SPEC (Social, Political, Economical, Environment, Community, Change, and Culture) with the teacher. 
¶ Practice elaborating on evidence in both writing tasks and Everyday Instructional Reading tasks. 

5 

Teacher will: 
¶ Model and provide practice of including elaboration that is thorough and convincing and shows a clear understanding of the 

purpose of the topic 
¶ Share anchor papers that show examples and non-examples of effective elaboration  
¶ Teachers will create anchor charts that give examples of different types of elaboration to include  connections to self, world, 

and text using SPEC (Social, Political, Economical, Environment, Community, Change, and Culture) with the students 
Students will: 
¶ Practice elaborating on evidence in both writing tasks and Everyday Instructional Reading tasks.  By the end of the year,  

include elaboration that is thorough and convincing and shows a clear understanding of the purpose of the topic 
¶ Study anchor papers that show examples and non-examples of effective elaboration in order to gain a better understanding of 

effective elaboration to improve their ability to include elaboration 
¶ Students will create anchor charts that give examples of different types of elaboration to include  connections to self, world, 

and text using SPEC (Social, Political, Economical, Environment, Community, Change, and Culture) with the teacher 
¶ Practice elaborating on evidence in both writing tasks and Everyday Instructional Reading tasks.   
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 TRANSITIONS 

K Teacher will: 
¶ Model the use of a variety of temporal words to support organization in writing  

1 

Teacher will: 
¶ Use temporal words to signal event order with two events or more 
¶ Create an anchor chart that identifies examples of temporal (time-order) words with the students 
Students will: 
¶ Use temporal words to signal event order with two events or more 
¶ Practice writing effective use of temporal words in both essay writing and Everyday Instructional Reading tasks. 
¶ Create an anchor chart that identifies examples of temporal (time-order) words with their teacher 

2 

Teacher will: 
¶ Model and provide practice of using appropriate introductory, body, and concluding transitions with the use of their resources. 
¶ Create an anchor chart that identifies types of transitions with their students 
¶ Provide practice of writing effective transitions in both essay writing and Everyday Instructional Reading tasks. 
Students will: 
¶ By the end of the year,  use appropriate introductory, body, and concluding transitions with the use of their resources. 
¶ Students will create an anchor chart that identifies types of transitions with their teacher. 
¶ Practice writing effective transitions in both essay writing and Everyday Instructional Reading tasks. 

3 

Teacher will: 
¶ Model and provide practice for students to use appropriate introductory, body, and concluding transitions along with citation 

transitions with the use of their resources.  
¶ Create an anchor chart that identifies types of transitions ɀ within paragraphs and between paragraphs with the students. 
Students will: 
¶ Practice writing effective transitions in both essay writing and Everyday Instructional Reading tasks. 
¶ By the end of the year, use appropriate introductory, body, and concluding transitions along with citation transitions with the 

use of their resources.  
¶ Students will create an anchor chart that identifies types of transitions ɀ within paragraphs and between paragraphs with their 

teacher. 
¶ Practice writing effective transitions in both essay writing and Everyday Instructional Reading tasks. 

4 
Teacher will: 
¶ Model and provide practice of using appropriate transitional words and phrases to start and within the paragraphs to show the 

relationship between and among ideas to include paragraph transitions, citations transitions, and transitions to show the 
relationships between ideas.  
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¶ Teacher will create an anchor chart that identifies types of transitional phrases ɀ within paragraphs and between paragraphs 
with their students. 

Students will: 
¶ Practice writing effective transitions in both essay writing and Everyday Instructional Reading tasks. 
¶ By the end of the year,  use appropriate transitional words and phrases to start and within the paragraphs to show the 

relationship between and among ideas to include paragraph transitions, citations transitions, and transitions to show the 
relationships between ideas.  
¶ Create an anchor chart that identifies types of transitional phrases ɀ within paragraphs and between paragraphs with their 

teacher. 
¶ Practice writing effective transitions in both essay writing and Everyday Instructional Reading tasks. 

5 

Teacher will: 
¶ Model and provide practice of using a variety of appropriate transitional words and phrases and clauses to start and within the 

paragraphs to show the relationship between and among ideas to include paragraph transitions, citations transitions, and 
transit ions to show the relationships between ideas.  
¶ Create an anchor chart that identifies types of transitional phrases ɀ within paragraphs and between paragraphs with students. 
Students will: 
¶ Practice writing effective transitions in both essay writing and Everyday Instructional Reading tasks. 
¶ By the end of the year, use a variety of appropriate transitional words and phrases and clauses to start and within the 

paragraphs to show the relationship between and among ideas to include paragraph transitions, citations transitions, and 
transitions to show the relationships between ideas.  
¶ Create an anchor chart that identifies types of transitional phrases ɀ within paragraphs and between paragraphs with teacher. 
¶ Practice writing effective transitions in both essay writing and Everyday Instructional Reading tasks. 

 CONTENT-SPECIFIC VOCABULARY 

K 

Teacher will: 
¶ Using grade specific text, model and provide practice of the use of a variety of methods to demonstrate understanding of 

unknown words from within text or illustrations  
Students will: 
¶ By the end of the year, using grade specific text, use a variety of methods to demonstrate understanding of unknown words 

from within text or illustrations, with prompting and support.  

1 
Teacher will: 
¶ Using grade specific text, model and provide practice of the use of a variety of methods to demonstrate understanding of 

unknown words from within text or illustrations  
Students will: 
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¶ By the end of the year, using grade specific text, use a variety of methods to demonstrate understanding of unknown words 
from within text or illustrations, with prompting and support as needed. 

2 

Teacher will: 
¶ Using grade specific text, model and provide practice of the use of a variety of methods to demonstrate understanding of 

unknown words from within text. They should use text resources to include content specific vocabulary in their writing.  
Students will: 
¶ By the end of the year, using grade specific text, use a variety of methods to demonstrate understanding of unknown words 

from within text. They should use text resources to include content specific vocabulary in their writing. 

3 

Teacher will: 
¶ Using grade specific text, model and provide practice of a variety of methods to demonstrate understanding of content specific 

vocabulary from within text. They should use text resources to include content specific vocabulary in their writing. 
Students will: 
¶ By the end of the year, using grade specific text, use a variety of methods to demonstrate understanding of content specific 

vocabulary from within text. They should use text resources to include content specific vocabulary in their writing. 

4 

Teacher will: 
¶ Using grade specific text, model and provide practice of the use of a variety of methods to demonstrate understanding of 

unknown words from within text and apply those words appropriately in their writing. 
Students will: 
¶ By the end of the year, using grade specific text, use a variety of methods to demonstrate understanding of unknown words 

from within text and apply those words appropriately in their writing.  

5 

Teacher will: 
¶ Using grade specific text, model and provide practice of the use of a variety of methods to demonstrate understanding of 

unknown words from within text and apply those words appropriately in their writing. 
Students will: 
¶ By the end of the year, using grade specific text, use a variety of methods to demonstrate understanding of unknown words 

from within text and apply those words appropriately in their writing.  
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Progress Monitoring:  

Initiative  How Will It Be Monitored  Frequency of Official Monitoring  Who Is Responsible To Monitor  

Using FSA/FSA Like Rubrics for 

Assessing Writing 

County Cold Writes Quarterly Administration and Classroom 

Teachers 

Scaffolding Towards Multiple 

Complex Sources 

County Cold Writes, PLCs, 

Walkthroughs 

Quarterly Administration and Classroom 

Teachers 

Writing Conferencing to Support 

Students  

PLCs and Walkthroughs Monthly Adminstration and Classroom 

Teachers 

                        

                        

                        
 

Evaluation  Following Mid -Year Data: 

Evaluation of Targeted School -based Focus & Implementation : 
      

Refinement of Targeted School -based Focus: 
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School Action Plan 
ELA: Strategies & Programs to Support the Objectives 

 

ELA Levels 1 and 2 Focus  
 

School Focus 

Targeted School-based Focus: 
DAILY differentiated, small group instruction to remediate and strengthen skills identified by MAP (Learning Continuum) as being a deficite. 
Targeted School-based Professional Development : 
MAP Refresher Training- Learning Continuum and Quadrant Summary- Tuesday TidBit 

August- 2 hr Extra Max Scholar Training- Instructional strategies that can be used for level 2s as well (without the online component) 

January/February- MAP Data Chats and instructional implications/planning 

Coaching sessions and cycles with instructional coach as needed 
 

Action Steps for Remediation:  

Intervention/Title I Implementation Action Steps (Teachers and Students):  
Classroom teachers will meet DAILY with Level 1 and Level 2 students to remediate standards and skills based on data from the latest MAP 

testing. 

Grade K-3 will utilize Max Scholar instructional stratgies with both level 1 and 2 students with the understanding that the workbooks and online 

component are for level 1 students only. 

Level 2 students (from MAP or FSA) in grades 3-5 will be invited to POC tutoring which will focus on student needs based on data from 

classroom teachers. During tutoring, tutors will focus mainly on Key Ideas and Details TDQs to build basic understanding of the text. 
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Progress Monitoring:  

Initiative  How Will It Be Monitored  Frequency of Official Monitoring  Who Is Responsible To Monitor  

Daily Small Group Instruction PLCs, Walkthroughs Monthly Teachers and Administration 

Max Scholar Strategies PLCs, Walkthroughs Monthly Teachers and Administration 

POC Tutoring Fidelity Charts 2 times a week (when it starts) Tutors and Administration 

                        

                        

                        
 

Evaluation  Following Mid -Year Data: 

Evaluation of Targeted School -based Focus & Implementation : 
      

Refinement of Targeted School -based Focus: 

      

 

 



48 

 

School Action Plan 

Math 
 

District Goal:  Students shall demonstrate math proficiency at or above the expected grade level.  

 

Objectives:  

The percentage of all curriculum students who will make learning gains in math as defined by the State of Florida on 

the Florida Standards Assessment Test will be at least 80%. 

The percentage of students in the lowest 25% who will make learning gains in math as defined by the State of Florida 

on the Florida Standards Assessment Test will be at least 75%. 

The percentage of Level 4 and 5 students who will make learning gains in math on the Florida Standards Assessment 

Test will be at least 75% 
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MAP Math Proficiency (By Grade)  
Math: Data  
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zDistrict K 2,100 69 19 12 23 46 7 43 34 12 4 49 15 13 22 25 24 72 +22

Antioch 1 153 65 22 13 26 39 6 20 41 20 14 74 7 18 20 27 29 75 +1

zDistrict 1 2,038 57 25 18 24 34 11 24 31 21 13 64 12 17 22 23 26 71 +6

Antioch 2 144 29 40 31 17 12 13 19 21 26 21 68 7 12 41 28 12 81 +13
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FSA Math Proficiency (By Grade)  
Math: Data  

 

 
 

 

 
 

School Grade FSA 

2015

FSA 

2016

FSA 

2017

FSA 

2018

FSA 

2019
Gain/Loss 

18-19

Antioch 3 71 85 75 80 89 +9

District 3 71 77 72 72 73 +1

Antioch 4 81 79 88 71 68 -3

District 4 74 72 77 70 74 +4

Antioch 5 68 67 65 71 73 +2

District 5 66 70 66 71 71 0

FSA Math by Percent Proficient

School Grade

*Header 3

Antioch 3 82 -2 74 +5.1 77 +10

District 3 76 -5 68 +1.5 69 +5.8

*Header 4

Antioch 4 64 -13 72 -2 59 -8 63 -4

District 4 69 -4 74 +1.3 63 -3 68 0

*Header 5

Antioch 5 63 0 68 0 55 -1

District 5 63 +1.7 67 +0.4 55 -1

Meas/

Data/Geo

Num/Opp:

Base 10

Oper/Alg/

Fracts

Oper/Alg
Meas/

Data/Geo

Num/Opp:

Fractions

Num/Opp:

Base 10

Oper/Alg/

Base 10

FSA Math Stands 2019

% Correct / Increase(+), Decrease(-) 

from Last Year (2018)

Num/Opp:

Fractions

Meas/

Data/Geo
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FSA Math Data (By Grade) 
Math: Data  

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

S
ch

o
o
l

F
S

A
 T

e
s
t 

G
ra

d
e

2016 2016

Antioch 4 83% 80% -2 55% -25 57% +2 56% 76% +20 39% -36 39% 0

*District 4 69% 68% -1 61% -7 69% +8 53% 56% +4 46% -10 50% +3

Antioch 5 60% 50% -10 51% +2 63% +12 51% 29% -23 45% +16 42% -3

*District 5 65% 59% -6 58% 0 69% +11 55% 46% -9 51% +4 58% +8

FSA Math Overall Gains Low 25% Gains

2017 2018 2019 2017 2018 2019
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School Action Plan 
Math: Strategies & Programs to Support the Objectives 

 

Central Focus: Math Focus  

Use OCSD M3 Standards-based planning document to create student -centered standards -based lessons 

¶ Collaboratively review student data to select and develop whole-group and small-group lessons and routines 

¶ Differentiate small group lessons using new HMH textbook resources; flipcharts  

 

School Focus 

Targeted School-based Focus: 
Our students will engage in collaborative whole group and differentiated small group lessons/activities through use of math tools and 

resources.      
 

Targeted School-based Professional Development:  
Targeted School-based Professional Development: 

1. Summer Institute – August 1st (MAP Skills, Google Drive) 

2. Tuesday Tidbits: 

        August Topics – Collaborative Planning/Common Assessments - Primary; FSA Style Question Types - Intermediate (Esmonde);  

        September Topics – How to Read MAP Reports 

        October Topics – MAP Skills (Eubanks) 

        November Topics – Station Management (Tolbert/Poulsen – K-2nd; 5th grade teachers – 3rd-5th) 

        December Topics - Math Literature (Math Coach) 

3. Teachers will plan small group instruction using current MAP/previous FSA data upon completion of Fall MAP testing. 

4. Data Chats with each grade level after the Winter administration of the MAP assessment. (January/February) 

5. Training on creating classroom culture that will develop and support Assessment Capable Learners using PLDs/ALDs through goal setting 

before, during and after instruction. Teachers will learn how to help students to understand the performance expectations, use reflection of progress 
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at mid-point in unit, and determine their level of understanding at the end of the unit. (optional book study “Developing Assessment Capable 

Visual Learners” by Fisher, Fry, and Hattie beginning in September) 

6. Google Drive Training (Poulsen) (Faculty Meeting in September) 

7. Teachers will be given opportunities to continue instructional rounds (fluency/routines, mini-lessons, stations, and small groups) at Antioch 

during school-based PD or throughout the school year upon request/need. 

8. New teachers will be provided with Balanced Math Model, M3 document, and OCSD website training. (ongoing) 
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Action Steps for Implementation:  

Classroom Implementation Action Steps (Teachers and Students):  

Using the Balanced Math Model and beginning with standards, FSA Item Specifications, and PLDs/ALDs to collaboratively plan instruction, 

teachers will routinely incorporate: 

A. Various Modes of Instructional Delivery 

1. Teacher will use MAP data and formative assessments to drive the creation and collaborative planning of teacher led small group 

instruction during the 90 minute math block. (Level 1s and 2s will meet five times a week, Level 3s, 4s, and 5s will meet three days a week. 

a. Grades K-2 teachers will participate in collaborative data chats to identify strengths/weaknesses while utilizing the PLDs. With teacher 

prompting, students will articulate when they have reached the “Got It”/Mastery stage in the PLDs. 

b. Grades 3-5 teachers will participate in collaborative data chats to identify strengths/weaknesses while utilizing the ALDs. Students will 

self-monitor to determine personal proficiency levels. 

2. Teachers will plan questions and talking points to drive student discourse during the whole group mini-lessons. (Mathematical Practice 3 – 

Construct viable arguments and critique the reasoning of others.) (ex. Problem of the Day, FSA style question types, Morning Work, etc.) 

3. Teachers will collaboratively create data driven, standards-based, accountable, stations to spiral previously taught standards. 

B. Lesson Planning 

1. Determine the standard(s), analyze FSA Item Specifications (3rd-5th), and use the M3 planning document. 

a. Identify the learning targets. 

b. Identify the progression of learning for that standard. 

c. Determine necessary scaffolding. 

d. Address possible misconceptions. 

2. Use FSA style assessments from Go Math and/or create assessments that mirror the Item Specs and standards that were taught. 

a. Ensure appropriate rigor for item types utilizing ALDs, FSA Item Specifications, and FSA Style questions as follows: 
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• Kindergarten teachers will expose students to multi-select type questions in whole group mini-lessons. 

• First grade teachers will expose students to multi-select type questions in whole group mini-lessons and will begin utilizing the FSA style 

assessments from Go Math and include multi-select type questions on assessments by the 3rd quarter. 

• Second grade teachers will expose students to equation editor response (grid response) and table match in whole group mini-lessons. 

• Third-fifth grade teachers will expose and include all FSA item types (multiple choice, multi-select, equation editor, table match, and 

editing task choice) throughout the Balanced Math Model during the entire school year. 

b. Utilize multiple resources for item creation: Curriculum Guides/Pacing Guides, CPalms lessons, Ready Teacher Toolbox, M3 Planning 

Document, Edulastic website, K-5 Math Resources, etc. 

c. Utilize the OCSD Common Formative Assessments document for 1st through 5th grade standards. (Problem of the Day Routines, Small 

Group Instruction, Assessments on standards previously taught, and to spiral back as review questions) 

3. Collaborative Planning 

a. PLCs will meet 2 times per month. 

b. Google Drive is available for each grade level to share collaborative resources. 

C. Math Resources 

1. M3 Document 

 
2. FSA Item Specifications 

3. iReady (4th and 5th identified students) 

4. MAP Skills 

5. Khan Academy 

6. HMH Resources 
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Progress Monitoring:  

Initiative  How Will It Be Monitored  Frequency of Official Monitoring  Who Is Responsible To Monitor  

Balanced Math Model Walkthroughs 

Observations 

Daily Administration 

Teachers 

Standards-Based Math Stations Walkthroughs 

Observations 

3-5 times per week Administration 

Teachers 

Student Discourse Walkthroughs 

Observations 

Daily Administration 

Teachers 

Purposeful Spiraling Walkthroughs 

Observations 

Daily Administration 

Teachers 

FSA-Style Question Types Walkthroughs 

Observations 

Weekly Administration, Teachers, 

Grade Level Chairperson 

Data Chats 

 

 

Targeted Small Group Instruction 

 

 

PLC's 

 

 

Math Vocabualry 

Grade Level Notes 

 

 

Walkthroughs 

Observations 

 

Grade Level Notes 

 

 

Walkthroughs 

Observations 

After MAP (Beginning and Mid 

year) 

 

3-5 times per week 

 

 

2 times per month 

 

 

Daily 

Administration, Teachers, 

Grade Level Chairperson 

 

Administration 

Teachers 

 

Administration, Teachers, 

Grade Level Chairperson 

 

Administration 

Teachers 
 

 

Evaluation  Following Mid -Year Data: 

Evaluation of Targeted School -based Focus & Implementation : 
      

Refinement of Targeted School -based Focus: 
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School Action Plan 
Math: Strategies & Programs to Support the Objectives  

 

 

Math  Levels 1 and 2 Focus  
 

School Focus 

Targeted School-based Focus: 
Our students will use number sense strategies to be problem solvers. 
Targeted School-based Professional Development:  
1. Voluntary book study on “Math Sense: The Look, Sound, and Feel of Effective Instruction” by Christine Moynihan. 

2. Teachers will collaborate to create a strategies toolbox to strengthen student number sense. (ie. counting, patterns, proportional thinking, 

and whole and parts strategies) 

3. 4th and 5th grade math teachers will be trained on iReady. 
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Action Steps for Remediation:  

Intervention/Title I Implementation Action Steps (Teachers and Students):  
A. Various Modes of Instructional Delivery 

1. Whole group instruction that includes explicit teaching, teacher modeling, teacher led discussion, and cooperative learning groups. 

2. Differentiated instruction that includes teacher led small group instruction, differentiated stations, and cooperative learning groups. 

a. Provide small group instruction to each student to meet specific student needs (enrichment or remediation) based on formative assessments 

(i-Ready – 4th and 5th, MAP, etc.) 

b. Incorporate standards-based, purposeful stations as needed and indicated by student data. (i-Ready – 4th and 5th, MAP, etc.) 

B. Utilize Digital Resources 

1. I-Ready – 4th and 5th  

a. Teachers will use diagnostic assessments to plan differentiated, small group lessons below and on grade level. 

2. MAP Data 

a. Teachers will use MAP data to identify skills students are ready to learn and plan differentiated, small group lessons below and on grade 

level. 

C. Provide incentive programs for students making progress based on individual goals. 

D. Number Sense Strategies 

1. Students will build their number sense concepts through the use of manipulatives. 
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Progress Monitoring:  

Initiative  How Will It Be Monitored  Frequency of Official Monitoring  Who Is Responsible To Monitor  

Individualized instruction in small 

groups and stations 

Walkthroughs 

Observations 

Daily Administration 

 

Teachers 

i-Ready (4th and 5th grade 

identified students) 

Lesson plans 

i-Ready Reports 

At least 3 days per week Administration 

Teachers 

i-Ready Coordinator 

Students Math Talk (Discourse) Walkthroughs 

Observations 

Daily Administration 

 

Teachers 

Number Sense Strategies Walkthroughs 

Observations 

Daily Administration 

 

Teachers 

                        

                        
 

Evaluation  Following Mid -Year Data: 

Evaluation of Targeted School -based Focus & Implementation : 
      

Refinement of Targeted School -based Focus: 
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School Action Plan 

Science 
 

District Goal:  Students shall demonstrate science proficiency at or above the expected grade level.  

 

Objectives:  

The percentage of 5th grade students who will be proficient in science as defined by the State of Florida on the 

Statewide Science Assessment (SSA) will be at least 75%. 
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School Action Plan 
Science: Data 
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School Action Plan 
Science: Strategies & Programs to Support the Objective 

 

Central Focus: Science Focus 

Keeping the end in mind, use Standards and Item Specifications to design interactive and engaging 5E Science lessons  

¶ Engaging whole group, cooperative group, and station learning opportunities with an emphasis on student-to-student interactions 

¶ Use assessment data (e.g., MAP, SSA, Study Island, formative assessments) to drive the whole group instruction, differentiated 

activities, and spiraling tasks that place a strong focus on student-to-student interactions 
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School Focus 

Targeted School-based Focus: 
Our students will engage in student talk while participating in cooperative learning groups and/or differentiated stations that include hands-on 

science activities. 

Targeted School-based Professional Development:  
1.  Professional development opportunity to visit other schools to observe model science classrooms. 

2. Professional development opportunity for teachers to create hands-on activities/station materials. (Frontline/Antioch) 

3. Professional development opportunity for teachers to attend Science Refuel Summer Camp for Grades 3-5. (June or July – Optional) 

4. Professional development opportunity for science teachers to participate in Picture Perfect Science Lessons training. (August Tuesday 

Tidbit - Towe) 

5. Professional development opportunity for science teachers to participate in AIMS Lessons training. (September Tuesday Tidbit - Pink) 

6. Professional development opportunity for science teachers to participate in Vertical Alignment training. (Tuesday Tidbit – Ellis) 

7. Professional development opportunity for science teachers to become knowledgeable about EIR, as needed.  

8. Utilize Science DOK Flip Charts to generate higher level TDQ’s. 

9. Professional development opportunity for Grade 4 & 5 teachers to participate in Study Island training. (October Tuesday Tidbit - Jones) 

10. Professional development opportunities for teachers to participate in district led Science PD at the STEMM Center.  
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Action Steps for Implementation:  
Classroom Implementation Action Steps (Teachers and Students):  
Using the standards, item specs, and formative assessments, teachers will routinely: 

      A. Use Various Modes of Instructional Delivery 

1. Whole group instruction that includes explicit teaching, teacher modeling, teacher led discussion, cooperative learning groups, and written 

responses. 

2. Cooperative Learning Groups/Stations that may include: 

a. Inquiry-based learning opportunities 

b. Spiral Review of standards 

c. Analysis of data, charts, graphs, video clips 

d. Teacher-led review/remediation 

e. Hands-on science labs/experiments 

f. Science Vocabulary 

       B.  Standards-based Units 

1. Refer to K-5 Grade Science Vertical Alignment Steps handout to plan lessons that include spiraling of content. 

2. Incorporate at least 3 of the 5 E’s (Engage, Explore, Explain, Elaborate, and Evaluate) 

3. Spiraling activities that focus on the interpretation and analysis of multiple data sources (graphs, pictures, data charts, texts). 

4. Include assessments that mirror SSA Item Specifications with appropriate rigor (10-20% DOK 1, 60-80% DOK 2, 10-20% DOK 3). 

C. EIR Components 

1. Standards-based lessons 

2. Include culminating task to assess comprehension 
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3. Incorporate multiple sources (text, graphics, diagrams, data charts, graphs, etc.) 

4. Use Science Flip Charts to create appropriately rigorous TDQ’s. 

 

5. Model and incorporate text marking and teacher modeling of annotating that requires students to refer to TDQ. (K-2) 

6. Model and incorporate text marking and annotating that requires students to refer to TDQ. (3-5) 

7. Promote purposeful student talk. 

D. Use assessment data (MAP, Study Island, Teacher Created) to drive instruction and spiraling tasks.  MAP will be given 3 times per year for 

grades 3 and 4 and 2 times per year for grade 5. 

E. 4th and 5th grade students will utilize Study Island at least once a week.  Teachers will use data reports to make instructional decisions. 

F. Grades K-5 teachers will implement one/two standards based hands-on activities per week such as:  AIMS lessons, Picture Perfect Lessons, 

journals, and various science based manipulatives. 

Grades K-5 teachers will facilitate in class science investigations that cover the steps of the scientific method. 

Grades K-5 teachers will facilitate one in class science fair project to be displayed during Science Nights. (January) 

G. Grade 4 students will participate in a hands-on lab called Diamond Del Gem Mining Adventure on October 4. 

Grade 4 students will participate in the Biophilia Center field trip in March, 2020.  

Grade 5 students will participate in hands-on stations and activites at the Emerald Coast Science Center in December. 
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Progress Monitoring:  

Initiative  How Will It Be Monitored  Frequency of Official Monitoring  Who Is Responsible To Monitor  

Hands-on Activities/Cooperative 

Groups (K-5) 

Walkthroughs 

Observations 

One/Two times per week Administration 

Teachers 

TDQ District created flip charts Walkthroughs 

Observations 

Weekly Administration 

Teachers 

Science Nights Science Fair 

Projects 

Participation Annually Science Committee 

 

Teachers 

Components of EIR Walkthroughs 

Observations 

Weekly Administration 

Teachers 

Study Island (Grades 4 & 5) Walkthroughs 

Observations 

Weekly Administration 

Teachers 

Standards Based Units Walkthroughs 

Observations 

Daily Administration 

Teachers 
 

Evaluation  of Mid -Year Data: 

Evaluation of Targeted School -based Focus & Implementation : 
      

Refinement of Targeted School -based Focus: 
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School Action Plan 
CTE/STEMM: Strategies & Programs to Support the Objective 

 
Describe how students are involved in CTE/STEMM activities at your school (e.g., clubs, programs, school initiatives, etc.).  

* Robotics Team - Comprised of eighteen 5th grade students - Competes in local competitions throughout the year. 

 

* Academic Team - Comprised of 4th and 5th grade students - Competes in on-line competitions throughout the year. 

 

* Science Nights held in January - The Emerald Coast Science Center sets up multiple science stations in the multipurpose room and students 

come after hours (5pm-7pm) to participate (K-2) January 21 and (3-5) January28. 

 

* Grades K-5 teachers implement one/two standards based hands-on activities per week such as:  AIMS lessons, Picture Perfect Lessons, journals, 

and various science based manipulatives. 

* Grades K-5 teachers facilitate one in class science fair project to be displayed during Science Nights held in January. 

* Grade 4 students participate in a hands-on lab called Diamond Del Gem Mining Adventure in October.  

* Grade 5 students participate in hands-on stations and activites at the Emerald Coast Science Center in December. 

 

* Grade 4 students participate in the Biophilia Center field trip in March. 

 

*Grade 3 students participate in a yearly field trip to the Emerald Coast Science Center. 

 

* 2nd Grade students in Mrs. Poulsen's class participate in planting and tending to a vegetable garden in the spring.  They also harvest the garden 

and collect the vegetables for cooking. 

 

* 5th Grade students participate in the Study Island computer program in their science classes. 
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Accreditation Page  

 

 
 

Strategic Plan Focus Area:  Improving and Advancing Student Achievement  

¶ Ensure access for all students to rigorous and challenging curriculum 
¶ Address diverse educational needs through a coordinated support system 
¶ Integrate technology in learning by both educators and students 
¶ Use a variety of methods to communicate student progress with parents and 

stakeholders 

AdvancED Performance Standards related to this Focus Area  

Leadership Capacity Domain  

1.1 The system commits to a purpose statement that defines beliefs about teaching and 
learning, including expectations for learners. 

1.2 Stakeholders collectively demonstrate actions to ensure the achievement of the 
ÓÙÓÔÅÍȭÓ ÐÕÒÐÏÓÅ ÁÎÄ ÄÅÓÉÒÅÄ ÏÕÔÃÏÍÅÓ ÆÏÒ ÌÅÁÒÎÅÒÓȢ 

1.3 The system engages in a continuous improvement process that produces evidence, 
including measurable results of improving student learning and professional 
practice. 

Learning Capacity Domain  

2.1 Learners have equitable opportunities to develop skills and achieve the content and 

learning priorities established by the system. 

2.5 Educators implement a curriculum that is based on high expectations and prepares 

learners for their next levels. 

Resource Capacity Domain 

σȢς 4ÈÅ ÓÙÓÔÅÍȭÓ professional learning structure and expectations promote collaboration 

and collegiality to improve learner performance and organizational effectiveness. 

* All classroom teachers will implement a rigorous curriculum aligned with the Florida Standards/Instructional Practices with fidelity as 

evidenced by walkthroughs and lesson plans. 

* All classroom teachers will participate in Professional Learning Communities to analyze data, develop teaching practices and engage in lesson 

study. 

* The use of technology will continue to be implemented in classrooms with the use of chrome books, iPads, laptops, etc. 

* Two computer labs will be utilized by students to work on needed computer skills and enrichment activities. 

* Communication with parents will occur through school newsletters, automated phone calls, the school website and facebook page, class 

newsletters, e-mails, phone calls and face to face conferences. 

 

 

 

Accreditation Standards 

1. Leadership Capacity  

2. Learning Capacity 

3. Resource Capacity  
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Accreditation Page  
 

 

 

Strategic Plan Focus Area:  Learning and Working in a Safe and Productive 

Environment  

¶ Provide adequate and appropriate facilities 
¶ Provide a culture conducive to learning and working 
¶ Maintain a safe learning and working environment 

 

AdvancED Performance Standards related to this Focus  Area 

Leadership Capacity Domain  

1.4 The governing authority establishes and ensures adherence to policies that are 

design to support system effectiveness. 

1.7 Leaders implement operational processes and procedures to ensure organizational 

effectiveness in support of teaching and learning. 

Learning Capacity Domain  

2.2 The learning culture promotes creativity, innovation, and collaborative problem-

solving. 

ςȢσ 4ÈÅ ÌÅÁÒÎÉÎÇ ÃÕÌÔÕÒÅ ÄÅÖÅÌÏÐÓ ÌÅÁÒÎÅÒÓȭ ÁÔÔÉÔÕÄÅÓȟ ÂÅÌÉÅÆÓȟ ÁÎÄ ÓËÉÌÌÓ ÎÅÅÄÅÄ ÆÏÒ 

success. 

2.9 The system implements processes to identify and address the specialized needs of 

learners. 

2.12 The system implements a process to continuously assess its programs and 

organizational conditions to improve student learning. 

Resource Capacity Domain 

3.7 The system demonstrates strategic resource management that includes long-range 

ÐÌÁÎÎÉÎÇ ÁÎÄ ÕÓÅ ÏÆ ÒÅÓÏÕÒÃÅÓ ÉÎ ÓÕÐÐÏÒÔ ÏÆ ÔÈÅ ÓÙÓÔÅÍȭÓ ÐÕÒÐÏÓÅ ÁÎÄ ÄÉÒÅÃÔÉÏÎȢ 

3.8 The system allocates human, material, and fiscal resources in alignment with the 

ÓÙÓÔÅÍȭÓ ÉÄÅÎÔÉÆÉÅÄ needs and priorities to improve student performance and 

organizational effectiveness.  

* 100% of parents who repsonded to the Community and Parent Awareness survey reported that our school emphasizes academic performance 

as the number one priority. 

* 100% of parents who responded to the Community and Parent Awareness survey reported that our school maintains a safe environment. 

* 82% of parents who responded to the Community and Parent Awareness survey reported that our school is well maintained. 

* 81% of parents who responded to the Community and Parent Awareness survey reported that school funds are used to support the school in a 

financially responsible manner. 

 

 

Accreditation Standards 

1. Leadership Capacity  

2. Learning Capacity 

3. Resource Capacity  


